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Abstract 
This research investigated the 、 jconstruction of 
adolescent femininity within the schooling i n s t i t u t i on . 
The study looked at the everyday behavior of teenage 
g i r l s both as individuals and as a social group, and 
fur ther sought a cul tural explanation of such behavior. 
The study also looked at how the school g i r l s as agents 
perceived, interpreted, reacted to and manipulated the i r 
adolescent femininity as a cul tural resource in various 
locales, such as in the classroom, extra-curr icular 
a c t i v i t i e s and le i sure . This research also shed l ight on 
how the school s tructure, which was constructed by the 
socio-cul tural milieu of Hong Kong and the environment of 
Tuen Mun new town, shaped the g i r l s
1
 femininity through 
streaming policy, morning assembly and school uniform. As 
a resu l t , how the g i r l s and other agents such as male 
students, teachers and the principal interacted to, 
produced and reproduced the schooling ins t i t u t ion was 
also discussed, 
A secondary school in Tuen Mun was chosen as the 
f i e l d s i t e because a school was a formal socia l izat ion 
in s t i t u t i on , constructed and reinforced and/or modified 
students ' behavior and bel ief systems. In par t i cu la r , 
schooling in s t i t u t i on in Tuen Mun had profound influence 
on the g i r l s since Tuen Mun was isolated and had numerous 
social and cul tural problems, such as se r i a l rape crimes 
and high juvenile delinquency ra te . The stronger concern 
and control of female
1
s femininity and sexuality were 
manifested in the schools of Tuen Mun. This research 
served as a case study to show how the teenage g i r l s in 
Tuen Mun were molded and controlled by the adults , and 
fur ther , how the g i r l s r e s t r i c t ed themselves because of 
the pa r t i cu la r cul tural factors in Tuen Mun. 
By studying the construction of gender ident i ty from 
the g i r l s ' perspective, the study contributed to a 
ho l i s t i c understanding of social changes and i t s r e la t ion 
to juvenile issues. 
ii 
Chapter 1 Introduct ion 
Research Problem 
The aim of th is research was to investigate the 
construction of adolescent femininity within the 
schooling in s t i t u t i on . The study looked at the everyday 
behavior of teenage g i r l s both as individuals and as a 
social group, and further sought a cul tural explanation 
of such behavior, by investigating the discrepancy 
between the ideal gender aspirat ion and actual 
behavior, how the school g i r l s as agents perceived, 
interpreted, reacted to and ： manipulated the i r 
adolescent femininity as a cultural resource in the 
schooling process. The study also looked at how gender 
rules helped to shape the school g i r l
1
s femininity and 
the socio-cultural factors that contributed to t h i s 
construction. As a resul t , how the teenage g i r l s was 
growing up to become females i s discussed. 
I chose Tuen Mun as the f i e ld s i t e of my 
research because i t has 'undergone rapid urbanization 
since i t s designation as a "new town"
1
 in the early 
1960s. Interest ingly , the community has gone through 
drast ic changes and as a result i t s members had 
undergone much psychological, social and cul tura l 
adjustments； these contributed s ignif icant ly to the 
cultural milieu in which the schooling ins t i tu t ion i s 
1
 A new town i s a se l f - con ta in ing community es tab l i shed to reso lve 
Hong Kong's problems of urban congestion (Bristow 1989). 
1 
constructed. By studying how the teenage g i r l s as 
agents interacted with other agents in this milieu, 
th i s research shed light on how gender identi ty was 
reinforced and/or.modified and on the cultural meaning 
of growing up as females in a new town. 
The school is a formal socialization 
ins t i tu t ion , in which behavior and belief systems are 
constructed and reinforced and/or modified through 
various stages of the l i f e cycle. In Tuen Mun, i t had 
profound influence on the g i r l s on their choices and 
how the teenage g i r l s were molded as social members. I t 
contributed to the sexual s t r a t i f i ca t ion of a society 
(Mak 1992; Choi 1993). Therefore, i t i s important to 
investigate how gender identity was constructed in th is 
ins t i tu t ion . 
Furthermore, by studying the construction of 
gender identi ty from the g i r l s ' perspective, the study 
contributed to a hol is t ic understanding of social 
change and i t s relations to juvenile issues' given 
especially the allegation that Tuen Mun has the highest 
juvenile delinquency and "sexual criminal rates in Hong 
Kong. 
L i te ra tu re Review 
In Hong Kong, there is an abundance of research 
data on teenagers which regard them as a social group 
or as social members in general. Some findings show 
that social factors such as family, school' peer group' 
social values' and mass media, contribute to the 
2 
cultural milieu and explain why some students become 
"promising students" while other become "problematic 
students" (see for example Mok 1985) . Some t ry to 
predict adolescent deviant behavior (for example Cheung 
1993), and those factors that affect the construction 
of self-esteem among adolescents (Cheung 1984). 
However, these research neglect the dynamics of these 
social phenomena, i . e . how the teenagers themselves 
interpret and, further, manipulate those factors as 
cultural resources in order to constitute the i r own 
identi ty and produce cultural milieu ceaselessly. 
Interestingly, some
 1
 findings show that the 
construction of teenagers' self-esteem coincides with 
the genderization of education to limit the access to 
success and the choices of future career and/or 
education prospects available for g i r l s (Pearson 1990) • 
They also affect the students' perception towards 
education which school boys regard as instrumental 
whereas their female counterparts regard i t as 
communion (Lau 1991). The authority and influence of 
teachers and the school text books also contribute to 
the gender stereotyping process in school (Au 1993, Luk 
and Yau 1988). But in my study, g i r l s regarded 
education as instruinental as well as communion. Girls 
even emphasized ifiore on the instrumental functions of 
education than the boys, because they found i t i s the 
only tool they could use to achieve upward social 
mobility (see also Lau -1992). In addition' the 
3 
teachers ' words were more inf luent ia l than the text 
books on students' gender concept. 
However, gender and sexuality are something 
more than just physical features of the sexes. , Some 
anthropologists such as Ortner and Whitehead (1981) 
argue that gender and sexuality are cultural (symbolic) 
constructs which involve definit ions of what i t means 
to be female and male and these defini t ions vary cross-
cul tura l ly . O r t n e r (1974) further argues that females 
are symbolically defined as closer to nature, but not 
equivalent to nature. Women's ambiguous si tuat ion leads 
to the i r subordination because culture tends more to 
control people or things which could not be defined 
clear ly . Women are regarded as anomalies in a society, 
since their vague positions are threatening the social 
order, and they are set aside eventually (Rosaldo 
1974) . Margaret Mead
1
s studies in New Guinea provide 
good i l lu s t r a t ion that gender is cul tural ly defined 
rather than innate (Mead 1935). Gender is a set of 
interpretat ions in specific cultural contexts (Rosaldo 
and Lamphere 1974; Brettel and Sargent 1993). Margaret 
Mead further argues that the "natural" painful 
experience of growing up to be female among teenage 
g i r l s is specific of urbanized societies (Mead 1928) • 
Woiuen are* expected to take up the nurturing 
role psychologically and culturally. Because women are 
closer to nature, they are ' closer to the non-full-
fledged humane-children. Women act as the intermediate 
to . socialize the children to become cultural beings 
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(Ortner 1974)• A mother、 actually i s a concrete example 
for her daughter to identify with and further construct 
her own gender ident i ty . The g i r l s are brought up in a 
r e l a t ive ly r e a l i s t i c snvironinent. The process of 
becoming a self among the g i r l s i s to define herself in 
re la t ion to others (Chodorow 1974). Girls , as a r e su l t , 
emphasize more on social re la t ions they have 
.es tabl ished. Social relationships are the females' 
strength to r a l l y support and to influence others ' 
decisions. "Girls ' talk" i s actualizing these social 
re la t ions . 
In addition, the g i r l s themselves are expecting 
to take up the i r role of being wives and mothers in the 
family. But motherhood i s only a part of womanhood 
(Moore 1988) . As social members, the g i r l s learn that 
they can also aspire to be career women. 
I t i s , therefore, important to probe behind the 
symbols of gender and analyze rules and behavior that 
have been taken for granted. Since females' 
contribution to production and reproduction of social 
ins t i tu t ions are usually, ignored in anthropological 
studies (Slocum 1985； Moore 1988), how the g i r l s ' spoke 
for themselves were significant in th i s study. 
Theoret ical Framework 
The po l i t i c a l economy of Hong Kong creates an 
environment in which the schooling ins t i tu t ion i s 
constructed. Government intervention in education i s 
high. By law,, a l l children from age 6 to 15 must be in 
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ful l- t ime education, or unt i l completion, of secondary 
three, whichever is ear l ier (Hong Kong Government 
Report 1995) . This makes a l l teenagers dependent before 
the i r 15th birthday. The government prohibits, job 
opportunities offered to teenagers below 15 years of 
age through legislat ion, and, thereby forcing the 
teenagers to stay under control of the schooling 
ins t i tu t ion unt i l they are at least the age of 16. 
Besides the school, consumerism and the mass 
media also contribute to the construction of an 
adolescent femininity. Shopping i s an important 
ac t iv i ty of teenagers in leisure (Kelly 1990)• The mass 
media encourage consumption and assume a common 
def ini t ion of girlhood (McRobbie 1982) . They produce a 
t o t a l i t y and convey a homogeneous femininity for the 
teenagers. For example, two popular singers' Vivian 
Chow and Charlie Young, who are young, long-haired, 
gentle and beautiful , and most importantly, "clean" and 
"healthy" are depicted as the ideal females. The sexy 
actress Lily Lee, on the other hand, i s condemned as 
"cheap" for fear of teenag.e imitation. 
The school, as a basic unit of the schooling 
ins t i tu t ion, i s a mediator in the production and 
reproduction of the education ideology of the Education 
Department. The function of a school is to mold the 
students so that they f u l f i l l society 's expectations. A 
school structure is both the medium and outcome of 
adolescent femininity. Based, on the environment of the 
specific community (in this study, Tuen Mun was chosen) 
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and the school background of i t s founding, a school 
would magnify ^and/or diminish the education ideology 
se lec t ive ly . In Tuen Mun, because of i t s high r a t e of 
sex-related crimes, the schools in the community 
emphasize the control of teenage g i r l s
1
 sexuali ty. The 
schools pay more at tent ion to the g i r l s ' safe ty . In 
addition, the rel igious background of the school 工 
chose (the school i s named as Braveheart Secondary 
School, pseudonym), g i r l s are encouraged to be gentle 
and p la in . The control of the school produces socia l ly 
approved, "lady-like" teenage g i r l s . The g i r l s
1 
conformity produces and reproduces the education 
ideology of adolescent femininity' and, fur ther , 
reinforces the importance of the schooling i n s t i t u t i on . 
Because Tuen Mun i s an isola ted community and 
lacking in job opportunities, parents often seek jobs 
outside the community. They sh i f t most of t he i r 
r e spons ib i l i t i e s of socializing the children to the 
schools. The parents V support and/or pressure on the 
schools reinforce the molding role of the schools, 
which are supposed to teaGh the students "to be good". 
A school assesses the cul tural milieu 
surrounding i t ceaselessly, and execute the education 
policy through domination, legitimation and 
s ign i f ica t ion . 
As domination, the school structure implies an 
unequal d is t r ibut ion of resources. I t i s manifested in 
the school 's streaming policy, the sex segregation in 
r. the classroom, and the extra-curr icular ac t iv i t i e s that 
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the school sponsors. The school dis t r ibutes resources 
to g i r l s and、、boys differently, and, as a resul t , 
channels the students into separate academic and career 
paths. In order to make the school system works best, 
the Braveheart Secondary School t r i ed to make the 
students believe that the school's decisions are in 
the i r best in te res t s . 
As legitimation, the school structure consists 
of the moral and evaluative rules acted out in various 
locales. According to Giddens (1984) a "locale" implies 
the use of space to provide a set t ing and constitute a 
context of interaction. In a locale, routine ac t iv i t i e s 
of different individuals intersect . At Braveheart, the 
morning assembly legitimates school power irr order to 
offer correct training (Foucault 1984). School rules 
represent and magnify social norms. Inspection of 
school uniform, for example, is the evaluation of 
femininity on every school .day. 
The school structure, as significat ion, i s 
constructed through communication among agents. An 
interpretat ive scheme is -^ needed as modality (Giddens 
1984; Bryant and Jary 1991) • In my study, the school 
served as an important part of the interpretat ive 
scheme for the g i r l s to negotiate and construct their 
adolescent femininity, and i t was used to signify 
Braveheart
1
s ideology of gender. 
School structure does not exist without agents' 
action. In Giddens' structuration theory, structure and 
action are generating, and implicated in, each other in 
S 
the process of social reproduction. The schooling 
i n s t i t u t i on on the one hand f a c i l i t a t e s the g i r l s to 
construct the i r adolescent femininity； on the other 
hand, i t i s produced and reproduced in the process of 
construction (Giddens 1984, 1991; Bryant and Jary 
1991). 
Gender, in my study, has separated students 
into two main groups, the conforming g i r l s and the 
rebel l ious boys. Of course, there were in-betweens. 
Girls were choosing and using various femininit ies to 
construct the i r own ident i ty . Based on the best of 
the i r knowledge, some chose to be submissive, some 
chose to be manipulative. I t i s because of t he i r 
knowledgeability and actual autonomy available. 
Female sexuality in adolescence i s regarded as 
dangerous (Nathanson 1991). Because adolescence i s a 
t ransient stage, teenagers are not children nor adul t . 
The ambiguous adolescents are considered to be 
viola t ing social order. As a resu l t , the knowledge of 
adolescence i s produced such that teenagers are 
categorized as a dangerous and fluctuating social 
group. Social ins t i tu t ions t ry to exert more control on 
those anomalies (Rosaldo 1974). Adolescence i s a 
cul tural product. Adolescent females are double-bound 
because as females； they are also regarded as anomalies 
in a patr iarchal society. Females are marginalized in a 
male-dominant society. . 
:-. In facing the dilemma, the knowledgeable 
teenagers are ceaselessly assessing the r e l a t i ve 
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rewards of conformity and rebellion in school. Further> 
f the power and prestige they will obtain in the future, 
how much they can t rust the school record and 
ce r t i f i ca t e s in order to guarantee their future 
prospects are also points of contention (Willis 1977) • 
As the students perceive that the societal structures, 
as ref lected in the school, are organized to oppress 
them, rebellious behavior i s manipulated to res i s t the 
hardship that they are forced to face. A counterculture 
may be formed, which denies the values promoted by the 
oppressive structures (Willis 1977). In the case of 
Tuen Mun's teenage school g i r l s , one kind of rebellious 
behavior was the adoption of oppositional femininities ' 
which were suppressed and res t r ic ted by the school. I t 
i s because the g i r l s found that the route that the 
schooling ins t i tu t ion designed for them is fu l l of 
obstructions . 
Oppositional femininities manifest the agency 
of the g i r l s in facing their marginalized si tuat ion in 
school. Femininities—ways of being feminine' are 
complementary but subordinated to masculinities in 
social ins t i tu t ions . Oppositional femininities are 
possible to be enacted by a few individual females or 
in occasional small groups only, because thei r 
oppositions are discredited and cannot be sustained for 
very long. The exceptional case is the privileged g i r l s 
who want to have careers of' their own. They tend to 
reject t radi t ional femininities, but they accept that 
10 
having careers and being wives at the same time i s 
possible and desirable (Connell et a l . 1982). 
In his classic study Learning to Labour： How 
Working Class Kids Get Working Class Jobs (1977), 
Willis describes the active and collect ive response of 
the lads to social barr iers which are oppressing them. 
Peer groups and thei r cultures are extremely important 
contexts in which the teenagers decide what to do about 
the i r futures. They gain emotional support and advice 
from peer group friendship. The peer group i s both 
rules and resources in the construction of femininity. 
Thus peer system influences the cultural decision made 
by the g i r l s (Eisenhart and Holland 1992)• The g i r l s in 
my study res is ted to the schooling ins t i tu t ion 
individually by taking up oppositional femininit ies. 
They res is ted to the ins t i tu t ion collect ively by-
ral lying support from their peer. 
On the other hand, g i r l s are taught to be 
obedient and they choose to be submissive. They 
consciously and/or unconsciously show their inadequacy, 
in order to gain teachers' pity and soften the i r 
judgment (Bartky 1990) . Girls ' conformity in Braveheart 
School was another way to react to school control and 
oppression. 
Willis ' study also shows that g i r l s are 
object i f ied in school and boys hold a sexist point of 
view in t reat ing g i r l s . Teachers in my study also used 
gender-stereotypical speech in their teaching, 
including sexist jokes, as a result reinforcing the 
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sexist concept of the boys. Girls are marginalized not 
only by the schooling ins t i tu t ion, but also by the 
teachers and boys as individuals. 
Girls in Tuen Mun chose to take a curricular 
stream that reproduced both their subservient class and 
gender posit ions. They did so not because of the i r 
ignorance. Rather, they perceived the choice they made 
was the most beneficial route for them to take, in 
terms of the i r desired and probable futures (see 
Gaskell 1992)• They also believed streaming was 
functioning to divide students into discrete groups in 
terms of their in te l lectual ab i l i ty and in te res t s . The 
g i r l s preferred to study with people who have similar 
goals and capabi l i t ies . Also, g i r l s tended to seek 
friends who have similar interests , and, they gained 
strength from friendship (compare White 1993 and Wolf 
1974). 
Different routes may lead to the same re su l t . 
The various responses among the g i r l s in the end re-
create their gender and class positions (Willis 1977; 
Giddens 1984)• In addition, the g i r l s may choose to 
res i s t and/or submit to the schooling ins t i tu t ion might 
not know their actions would eventually reproduce thei r 
subordinate positions. The consequence was achieved 
unintentionally (Giddens 1984). 
Methodology 
v. in this research, participant observation and 
in-depth interview were the main tools used. Camera and 
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tape recorder were used as supplementary equipments 
beside writing、field notes, in order to col lect f i e ld 
data as much as possible. Informants' r ights and 
privacy were protected based on the professional ethics 
of American Anthropological Association. The school 
name was concealed and a l l the informants' names are 
replaced by pseudonyms• 
My f i e ld s i t e was a secondary school in Tuen 
Mun. In th i s school,工 interviewed 17 g i r l s and 9 boys 
aged fourteen to eighteen studying in Form 3 and Form 4 
classes . Form 3 and Form 4 are c r i t i c a l to teenagers, 
since the nine years compulsory education will be ended 
in Form 3. And students have to decide on a "stream" in 
Form 4. The inf luence of gender i s sal ient in th i s 
period. Eight g i r l s in Form 3 and Form 4 classes became 
my key informants.工 used random sampling and snowball 
sampling to ident i fy my informants. Snowball Sampling 
(Lee 1993) was very useful for me to approach the 
students who were regarded as problematic. In the 
beginning, I was advised not to interview the 
problematic students. The school opined that those 
students were not cooperative and would not t e l l me 
the i r encounters honestly. However, a l l the students I 
interviewed turned out to be very cooperative. 
pa.rticipan't observation was used to study-
various locales in the school. Participant observation 
enabled me to place individuals in a group context and 
obtained a r e a l i s t i c picture of the dynamics of 
individuals and group behavior (Whyte 1984： 26). 
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Besides, th i s f ie ld method entailed me to encounter the 
unanticipated phenomena that are more significant than 
I could foresee. For instance, the significance of 
streaming and i t s relation to gender identi ty 
construction was observed af ter 工 participated in 
different classes. Another example was the cultural 
meaning of school uniform, which has contributed a lot 
to the construction of femininity indeed. 
Spradley (1980) divides degrees of 
part icipat ion in to four types： passive, moderate' 
active and complete participation. Only passive' 
moderate and active participations are used in my 
research. Because 工 could not involve myself as 
ordinary students of the school. 
工 participated in different class si tuations 
passively, which means I did not part icipate or 
interact with other actors in this locale. Because the 
students t r ied to manipulate my presence to challenge 
teachers' authority, my passive participation would 
lessen the teachers' anxiety over class discipline. 
工 participated moderately in the g i r l s ' leisure 
ac t iv i t i es in school.工 t r ied to maintain a balance 
between participation and observation. On the one hand, 
I acted as a l is tener only to the g i r l s ' casual chat. 
On the other hand, I t r ied to chat with them the topics 
they were interested in. 
Active participation was employed in extra-
curricular ac t iv i t i es . I t r ied to do what the students 
were doing. Further,工 learned their cultural rules for 
14 
behavior. For instance,工 went to a barbecue party with 
a group of Form 3 students, and helped the g i r l s to 
tidy up the place af ter the barbecue because i t was 
regarded as "g i r l ' s job". Since 工 am a female,工 became 
c lass i f ied with the gi r ls in this circumstance, while 
a l l the boys ran away to play af ter eating! 
As a participant observer, I had to be 
expl ic i t ly aware of things that the ordinary 
part icipants (the girls) usually ignored. Therefore, I 
was the insider and outsider simultaneously. On the one 
hand, I engaged in ac t iv i t ies of a r ea l i s t i c social 
s i tuat ion. On the other hand, I observed the 
ac t iv i t i e s , people and other aspects in the s i tuat ion 
from a distance. 
Furthermore, as an observer,工 employed several 
methods to achieve a better understanding of the 
dynamics among different agents. I charted the spat ial 
relations, among gi r ls , boys and teachers. I paid 
attention to the verbal content of interaction among 
the g i r l s , and, other agents as well (compare Whyte 
1984). 
In order to cross-check the validity of the 
data, 工 interviewed the principal agents before and 
af ter the participant observation. I t was useful to 
know better how and why the gi r ls behaved different ly 
in various circumstances in the school. In the 
interview, 工 also tr ied to observe their facial 
expression and body language, in order to gain 
knowledge of how they perceived,themselves as females. 
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The structured interviews were not fixed by 
predetermined questions； instead, i t was designed to 
provide informants great freedom to t e l l the i r own 
s tor ies and interpretat ions. Some of the resul ts were 
out of my anticipation actually.工 found sometimes the 
open-ended question were poorly answered in the very 
beginning, because more informants were vague in 
identifying people and dealing with social process.工 
t r i ed to specify process and people in the interview 
and modify the questions continuously. 
Occasionally, some informants relieved 
themselves of emotionally loaded material. But l a t e r 
they were anxious for having talked too much, and 
doubted my role in the relationship. Therefore, in 
order to get r id of their anxiety, I kept on 
part ic ipat ing in their casual chats and made them to 
accustom my presence. Sometimes, I even le t them choose 
other places outside the school as interview venue, 
such as McDonald's Restaurant. Luckily,工 gained the i r 
rapport, they shared with me generously and treated me 
like a friend. 
The interviews were not limited to g i r l s . I 
interviewed g i r l s both alone and in groups. I also 
interviewed them with the boys as well, in order to 
know better how their interactions are gender specif ic . 
Sometimes, even the g i r l s themselves requested the 
interviews involved g i r l s only, because they wanted to 
t e l l me some "secrets". Teachers and the school 
principal were interviewed individually. 
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工 s ta r ted to contact the school in September 
1994, a f t e r the, new academic year s ta r ted . I t took some 
time to set up because the school replied that i t had 
arranged with the teachers and students for me to 
v i s i t . I went to the f i e ld s i t e in early October and 
ended fieldwork in early January 1995 before the 
school 's f i r s t term examination, because the school was 
concerned about possible disturbance to the teaching 
schedule caused by my presence. 
There are several l imitat ions which should be 
noted when collect ing and interpret ing the ethnographic 
data. F i r s t , due to the time constraint to complete 
th i s thes is , 工 can only focus on what I found 
s ignif icant and interest ing in the accounts of the 
construction of adolescent femininity. For example, 
analysis of interact ion among students' teachers and 
parents would be more complete i f 工 could also 
interview the students' parents' to see how the parents 
perspective influence the ideology of schooling 
ins t i t u t ion . 
Second, because i t would take more time to 
compare the gender difference between teenage g i r l s and 
boys,工 chose to focus on the school g i r l s only. Boys 
are studied as the control group to mirror the 
pecu l ia r i t i e s of female gender iden t i t i e s . 
Third, resistance of the ins t i tu t ion limited my 
access to informants. Because of administration 
problem, the ins t i tu t ion rejected my request to study 
a l l classes in Form 3 and Form 4, the classes I studied 
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are selected by the school, fortunately, the classes 
selected were significantly d i f ferent . I investigated 
the d i f f e ren t i a l effect of gender in separate classes. 
Besides, many teachers were very helpful and 
cooperative, but some teachers refused to le t me get 
into the classroom to observe the students' behavior. 
Therefore, I based heavily on interviews, and asked the 
students and teachers to recall the class si tuat ions, 
in order to consti tute a comprehensive daily encounters 
of the students. 
The geographical terms used in this thesis are 
primarily based on the Hong Kong Government' s 
conventional usage, such as "Hong Kong" and "Tuen Mun". 
The nick-names, specific emic terms such as slangs are 
translated into English using Pinyin system and printed 
in i t a l i c font. The original Chinese characters are 
recorded in the glossary. 
Organization of the Thesis 
After discussing the research problem and 
theoretical framework in , this chapter, the thesis 
describes the si tuation of Tuen Mun in Chapter 2. I t i s 
observed that Tuen Mun is a new town which is not se l f -
contained. This has a profound impact on the family 
structure. The concept of gender in Tuen Mun also 
contributes to the social control on adolescent 
femininity. Chapter 3 will discuss the schooling 
ins t i tu t ion and the background of the school. I t also 
analyzes how the school's streaming policy, the morning 
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assembly and the school uniform, together contribute to 
the domination, legitimation and significat ion of the 
school structure respectively. Further," how the 
students response to the school authority reproduce the 
school structure and education system. In Chapter 4, an 
important locale--the classroom situation—is examined. 
Girls and boys are treated different ly in class and as 
a resul t they construct d i f fe rent ia l ident i t ies and 
career aspirations. Chapter 5 will focus on the 
students' extra-curricular and leisure ac t iv i t i e s . The 
unequal distr ibution of resources and gendered 
evaluation on students' performance lead the g i r l s to 
construct their various femininities• In the concluding 
chapter, the processes of constructing adolescent 
femininity will be summarized and discussed. 
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Chapter 2 The Community of Tuen Mun 
Tuen Mun as an Isolated Community 
Tuen Mun i s a new town located in northwest New 
Territories (see Map 2.1). It is linked up with Kowloon 
by two highways via Tsuen Wan. Roads and Light Railways 
Transit link Tuen Mun to other new towns such as Yuen 
Long and Tin Shui Wai. However, the f a c i l i t i e s in those 
developing new towns are as inadequate as Tuen Mun, 
such that residents of Tuen Mun go to other new towns 
only occasionally. 
New towns were set up to achieve " se l f -
containment " and "balanced development." The Hong Kong 
Government established the new town scheme to 
"solve the housing problem by creating new land 
to meet the Ten-Year Housing Target Programme； 
a t t rac t industry to new areas； a l leviate Hong 
Kong's problems of urban congestion by 
decentralizing population to the New 
Terri tories while providing a breathing space 
for the over-crowded urban areas and improving 
environmental conditions for remaining urban 
dwellers In order to create a sat isfactory 
living environment and to minimize commuting, 
each new town aims at providing adequate 
working opportunities, shopping, recreation and 
other community f ac i l i t i e s for i t s local 
residents" (Bristow 1989:276). 
A new town thus is supposed be independent and located 
far from the metropolis so as to discourage commuting. 
Tuen Mun was isolated, but not independent. 
Tuen Mun was spotted as a potential new town in 
the early 1960s. At the beginning, i t was named Castle 
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drained into the t idal stream to the west. I t also 
enjoyed good 孕 ea communication with the Victoria 
harbor, and, i t provided potential new land for the 
expanding population for new settlement. I t a t t racted 
industr ial developers as well. However, the community 
also suffered from many disadvantages' such as 
reluctance to move to town, additional road network was 
required, and inducement was needed for industrial and 
community f a c i l i t i e s . Tuen Mun and Sha Tin were chosen 
as the first-generation new towns in order to release 
the population pressure In the urban d i s t r i c t s (Bristow 
1989). 
Planners for new towns in Hong Kong were often 
accused as "learning on the job1、 as their methods and 
standards changed as the towns themselves evolved 
(Bristow 1989) . If the government could not respond to 
the social changes immediately, problems would emerge. 
For instance, according to the development programme in 
1985, the population target of Tuen Mun was l ikely to 
be about 130,000. After 1995, however, the resul t of 
1991 population census shows the present population i s 
t r i p l e that of the target . Up to now, Tuen Mun has not 
yet become "self-contained" and "balanced development." 
It: i s why the. Tuen Mun is notoriously a problematic new 
town for i t s shortage of secondary school quota and 
lack of recreational f ac i l i t i e s , among others. One of 
my informants even said that . Tuen Mun is one of the 
"three worst new towns in Hong Kong". 
〔.:,.、» . ； ；A 广.‘. • . .. % 
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According to the population census in 1991, the 
to ta l population of Tuen Mun was 373,366 (Hong Kong 
1991 Population Census). 201,862 residents were l iving 
in Housing Authority rental blocks, the others lived in 
Housing Authority home ownership estates, private 
housing blocks or bungalows• 
The school 工 studied was located in a public 
housing estate run by the Housing Authority, where less 
than 20,000 people lived. Most of the students in th is 
school came from working class and middle class 
background. However, no clear class dist inct ion among 
them could be observed. 
Most residents in Tuen Mun were in the age 
groups of 5-19 or 30-39. This reflected the re la t ive ly 
young age of Tuen Mun residents. 
A large proportion of the families in Tuen Mun 
were small, . nuclear families, and the age of the 
parents were quite young. The young parents mostly 
sought job opportunities outside the community. I t was 
because of the great d i f f icul ty for finding jobs in 
Tuen Mun, especially for the women (Ming Pao-. Daily 25 
October, 1993). After moving into Tuen Mun, however, 
some working family members had to reside outside of 
Tuen Mun because i t took too much time to travel to 
work. As a resul t , many women became full- t ime 
housewives and were forced to stay at home alone or 
with their small children (Ming Pao Daily 8 June' 
1 9 8 8 ) • 丨、 
‘，'{/？；.、々 ：...H；“广’‘‘！ , % 
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In addition, wages in Tuen Mun was lower than 
those in other new towns. Married women with children 
found i t more economic to be housewives than taking a 
low-pay job and paying for childcare. Among my teenage 
informants, for example, about one-third would go home 
for lunch because their mothers were full- t ime 
housewives . 
At the beginning, the development scheme of 
Tuen Mun pointed out that one of the disadvantage of 
choosing Tuen Mun as a new town was the d i f f icu l ty to 
move to town. Because of i t s remoteness, a trunk road 
i s required to link up the transportation routes of 
Tuen Hun and Tsuen Wan (Bristow 1989) • 
However, the Tuen Mun Highway has been unable 
to meet the t r a f f i c needs. A Female informant told me 
that: she once spent three hours to travel from Tuen Mun 
to Kowloon in order to attend an one hour course 丨 When 
工 asked a group of g i r l s how often they went to urban 
d i s t r i c t s and wondered that they would go out about 
once a week, they replied, 
"Don't use week as an unit to measure how often 
we go to urban d i s t r i c t s . You should use month 
as the uni t . We go to the urban d i s t r i c t s . about 
once or twice a month. I t is very exhausting to 
. go out•“ 
In addition, since transportation was expensive, the 
residents rarely went to Kowloon (Ming Pao Daily 8 
June, 1988);; 
Tuen Mun remained isolated not only because of 
i t s t r a f f i c problem^ The local power in the community 
also make i t isolated socially. The struggle between 
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the local and the "outside" power was prominently 
manifested in the Regional Council Election (Ming Pao 
Daily 25 October, 1994). The indigenous residents 
res is ted outsiders to intrude into the te r r i to ry , and 
Tuen Mun remained isolated pol i t i ca l ly . 
Social Changes 
Over sixty percent of Tuen Mun residents are 
new immigrants who migrated from the People's Republic 
of China, who had great d i f f icul ty adapting to the new 
l i f e in Hong Kong (quoted from East Magazine issue no. 
92, an interview with a member of Tuen Mun Dist r ic t 
Board) . They were alienated from the Tuen Mun 
community. Local Hong Kong residents held a negative 
stereotype of these immigrants and thought these new 
immigrants had made the community worse. 
A g i r l who lived in Leung King Estate (a 
Housing Authority estate in Tuen Mun) told me that over 
half of her neighbors were new immigrants. She did not 
l ike her neighbors because those new immigrants were 
inconsiderate and ma^e the public places very d i r ty . 
She complained that she was victimized because the 
immigrants did not put the trash into the rubbish bin； 
instead, they threw i t out of the window and made her 
laundry dir ty. 
Most of the family in Tuen Mun were nuclear 
families. Irr some of them the typical division of labor 
persisted. The father would be the main bread-winner 
and the mother usually a full-time home-maker. The 
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father spent most of his time outside to earn money, 
and would very often stay outside overnight (see table 
2 . 1 ) 
Another, common form of family was in which the 
parents both worked outside. The children were always 
home alone. Therefore/ the peer group became a very 
important influence, especially for those who were in 
thei r teenage. Children tended to find entertainment 
outside of the home. A boy told me, 
"Every time I go home, I find only myself in 
the house. I t is so boring to stay at home for 
the whole day. Sometimes I ' l l go home as la te 
as possible. Anyway, my mother would not figure 
out I go home late ." 
Chow (1988) conducted a study in Tuen Mun and 
found that moving to Tuen . Mun led to changes in the 
family structure (see Table 2.1) . Because of the 
frequent quarrel among the family members, they were 
alienated from each other. Further, Tuen Mun could not 
provide suff ic ient job opportunities to the residents ' 
who had to find jobs outside of the new town. The 
working members in the family stayed outside overnight. 
Some of them even resulted in changing or -giving up 
jobs. Other family members seldom traveled outside the 
community because of the expensive t r a f f i c fees and 
long traveling time; As a resul t , the teenagers were 
l e f t alone in the community and they were rarely 
accompanied with their family members. 
I , ... ,:‘
 1. : » 
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… — _ Families which indicate 
Items • a need to adapt to the 
item af te r moving to 
, 、• Tuen Mun (percentage) 
Family members need to change or 
give up jobs 26.4 
Children require to transfer to 
other schools 37 .1 
Working members require to stay 
outside overnight 13 . 9 
Traffic expenses increases 83.4 
Time used in t r a f f i c increases 83 . 9 
Frequency of quarrel between 
couples increases 9 . 0 ； 
More anxious about security 34.8 
Table 2.1 The Adaptations of Tuen Mun Resident^* 
^Adapted from Chow, Wing-sun 1988' "Do you want to move 
into and reside in a new town?" Hong Kong： Ming Pao 
Daily, 8 June 1988. 
Peer group ac t iv i t ies were very important to 
teenagers. One of them was going to the karaoke 
restaurants/bars. Among the boys 工 interviewed, a l l of 
them pr ior i t ized singing in karaoke as the most common 
act iv i ty they would do on holidays. For the g i r l s ' 
shopping came next to going to karaoke bars. However, 
they would go out to shop either with friends or with 
their mothers. Thus to the g i r l s , their family was as 
important as their peer. Girls also stayed at home and 
l i s ten to music more often. 
Tuen Mun lacked recreational f a c i l i t i e s ' and 
th is limited the teenagers' choice of entertainment. 
Coupled with the d i f f icu l ty of traveling outside the 
community, g i r l s preferred to stay home. More 
importantly, they perceived their parents' anxiety over 
their safety due to the ser ial rapes in Tuen Mun. 
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Gender in Tuen ^lun 
The parents would let thei r sons play 
basketball with friends and go home at ten o
1
 clock. Or, 
they would, le t their sons go jogging early in the 
morning. The parents, however, never le t the i r 
daughters go home la ter than dinner time. 
The community has reacted to the ser ia l rapes 
strongly since 1993. When the f i r s t victim was 
murdered, various pressure groups were formed, and, 
together with elected local Distr ict Board members' 
they campaigned for improvement of women' s security 
(Choi 1993). Demonstrations and public discussions were 
carried out in order to arouse residents ' awareness. 
As a resul t , "stations for the la te home 
comers" (ye gui ren shi j i e song zhan) were set up in 
every esta te . Security guards were employed to 
accompany the women who came to the stations and asked 
for company to go home together at night. 
However, the Police Force cr i t ic ized the 
pressure groups and District Board members for 
exaggerating the criminal rates of rape and indecent 
assault (Ming Pao Daily, 28 September, 1994) . The 
Police Force emphasized that rape or indecent assault 
happened in a l l communities, and the situation of Tuen 
Mun was not as serious as the groups claimed. 
Eventually, the Police. Force used geomancy to 
eliminate the sexual crimes in Tuen Mun, by erecting 
iron roosters on. the top of a l l police stations in Tuen 
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Mun (Sing Tao Night Press 18 February, 1994) . The 
Police Force believed that the iron rooster represented 
righteousness. I t should be an ef fec t ive weapon to 
defeat the bad and evil things, such as sex-related 
crimes. The Police Force wanted to exert control on 
sexuali ty of the community even through the 
supernatural force. 
As females, teenage g i r l s in Tuen Mun were 
usually r e s t r i c t ed in a l l aspects of l i f e . They could 
not go home la te , they had to t e l l the i r parents where 
they were going and when they would re turn. Once, a f t e r 
a barbecue with the students of the school, I found the 
teachers urged the g i r l s to go home not l a te r than 9:30 
p.m., and asked the i r male -students to accompany the 
g i r l s in order to make sure a l l g i r l s arr ive home 
safely . 
Boys were taught to protect females and g i r l s 
were taught to be protected at any time and in any 
place. I t became a "custom" to r e s t r i c t g i r l s ' behavior 
because they were females' they were weak and could not 
defend themselves, therefore, they needed protection in 
a l l aspects of l i f e . 
This set the stage for the schools in Tuen Mun 
as the social izat ion mechanism, to teach the g i r l s and 
boys what was . the "correct" gender concept. 
Specifically, the schools in the community taught the 
g i r l s how to behave properly,, otherwise' they might 
become victims of sexual crimes. 
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In addition, g i r l s in Tuen Mun were reminded 
constantly that they were growing up to be females. The 
g i r l s in Tuen Mun were more conscious of their female 
identi tyi But the female identi ty was re la t ive ly 
negative. Because of this identity, the g i r l s
1
 security 
was endangered, and, they were res t r ic t ing themselves 
and res t r ic ted by adults. 
•,..« t' •‘'
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Chapter 3 Structurat ion of Braveheart Secondary School 
* * 
The Education System in Hong Kong 
Figure 3.1 shows the education system of Hong 
Kong. Normally, students should f inish the junior 
secondary at the age of 15. The students conventionally 
would promote to senior secondary, otherwise, they 
would move to the pre-vocational schools or quit 
school. 
The conventional track of secondary education 
consisted of junior secondary,, senior secondary and a 
two-year sixth form course. The junior secondary was 
divided into three levels -or forms. Form 1 was the 
elementary level of junior secondary. The nine-year 
compulsory and free education would be ended a f te r Form 
3. This free 乒nd compulsory education policy was set up 
in 1978 (Postiglione 1992). Senior secondary included 
Form 4 and Form 5, leading to the f i r s t public 
examination, the Hong Kong Cert i f icate of Education 
Examination (HKCEE). Following the HKCEE, -.students 
would progress to Form 6 and Form 7, the two-year sixth 
form course, leading to the Hong Kong Advanced Level 
Examination (HKALE) , which was the end of secondary 
education (Hong Kong Government Report 1995)• 
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Figure 3.1 The Education System of Hong Kong 
Source： Postiglione, Gerard ed. 1992 Education and 
Society in Hong Kong. Hong Kong: Hong Kong University 
Press. Pp . 274 . 
Figure 3.2 shows that the Hong Kong Government 
controlled the resources for education and imposed 
rules via the bureaucracy. The Secretary of Education 
and Manpower formulated and reviewed education 
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policies , to make sure the rules were implemented 
e f f i c i en t ly by the Education Department and the public 
school (private schools were not supervised by the Hong 
Kong Government,} . In addi t ion, the Secretary secured 
funds on education from the government budget. 
The Secretary for Education and Manpower 
Education and Manpower Branch 
小 
Director of Education 
Education Department 
I 1 
I Public Schools 
The Cultural 丨 屮 
Environment of 今 ：j Parents 
Tuen Mun 丨 小 j 
Students I 
‘ L I 
Figure 3.2 The Schooling In s t i t u t i on of Tuen Mun 
The Director, of Education, who headed the 
Education Department, was responsible for implementing 
education policies formulated by the Education and 
Manpower Branch. The Director direct ly controlled and 
supervised education at various levels. He had the 
power to monitor teachers standards, develop curricular 
and allocate pupils. Notably the Director administered 
funding of public sector schools, including the 
subsidized schools. The Education Department obviously 
33 
controlled not only the funding of a school. Student 
were also important resources of a school• Students 
were divided into five bands at the end of the i r 
primary education according to their academic 
performance. Band Five students were the worst and Band 
One the best . The bands of students allocated to the 
schools direct ly affected the development of the 
schools .
; 
The Hong Kong Government developed education in 
order to provide useful human resources to the society 
(as seen in the name of "Education and Manpower 
Branch"). This ideology was being actualized by the 
schools which were supported and subsidized by the 
Government• 
The School 
The Braveheart Secondary School was located 
near the center of Tuen Mun new town founded in the mid 
80s' . The school building was divided into six levels 
and consisted of 26 ordinary classrooms and 8 special 
rooms. I t was surrounded by Housing Authority rental 
blocks . 
The school was considered a good school in Tuen 
Mun , because Band One students were allocated to th is 
school. As a subsidized school, i t s expenses were 
partly paid by the Hong Kong Government. Like other 
local schools i t followed the. centralized policies of 
the Education Department, -However； administratively i t 
was run by a non-governmental church. This school was 
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therefore a jo in t venture between the Hong Kong 
Government and a religious group in the new town of 
Tuen Mun. 
As a coreducational school, gender segregation 
was obvious in Braveheart Secondary School. Such 
segregation was reinforced not only by the school 
authori ty, but also by the students themselves. The 
school would separate the students by sex via offering 
them di f fe ren t courses and placing them into d i f fe rent 
streams . 
Figure 3.3 shows the organization and division 
of labor in the school. Teachers were expected to help 
the Principal in managing the school beside teaching. 
They were responsible to the school col lec t ively . The 
Principal often told me proudly that his school was 
very democratic and that the teachers knew a l l aspects 
of operation of' the school, including the f inancial 
condition. All teachers were assigned to d i f fe ren t 
committees, they were responsible to school d isc ip l ine ' 
extra -curr icular ac t iv i t i e s , examination and rel igious 
issues respectively. The Assistant Principal helped the 
Principal to coordinate the committees' duties. 
In Braveheart, each academic year was divided 
into two semesters. One Formal Test and one Term 
Examination would be held in each semester in order to 
assess students' performance. 
Students in Braveheart Secondary School was 
divided into seven levels From Form 1 to Form 3, each 
Form consisted of six classes. For Form 4 and Form 5, 
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each Form consisted of four classes. Form 6 and 7 
consisted two classes in each Form. Totally the school 
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Figure 3.3 The Administrative Organization Chart of ft 
Braveheart Secondary School 
Source： The Braveheart Secondary School 
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Domination: Curricular Streaming and Career 
Expectations 
"Streaming" was the means by which students 
were channeled into different tracks towards the labor 
up 
f> 
market. By using examination, students were 
differentiated, sorted out and placed into different 
classes. I t entailed the students' d i f fe ren t ia l 
perception towards themselves in relation to thei r 
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career expectation and assessment of the current 
s i tuat ion.工n short, the school, 
"creates differences among students by offer ing 
them dif ferent kinds of knowledge in the 
organization of schooling, a process of social 
reproduction and production of social 
inequality" (Gaskell 1992:36). 
However, as teenage was regarded an 
intermediary stage that was unstable, and needed 
direct ion and control, students could not make 
decisions of streaming on their own. The control of 
schooling ins t i tu t ion was manifested in teachers ' 
perceptions of the students * potent ia ls and parents ' 
preference which determined students• choices in 
streaming• 
Subject segregation between g i r l s and boys was 
another issue which 工 will discuss. The schooling 
in s t i t u t ion d i f ferent ia ted g i r l s from boys in taking up 
cer ta in courses and prepared them to f u l f i l l the 
d i f ferent expectations of the society for the sexes. 
This helped to produce and reproduce gender inequality 
not only in the school but also in the i r future paths 
in society. The process of streaming and subject 
segregation thus constructed adolescent femininity； in 
th i s process, the schooling ins t i tu t ion was both the 
medium as well as the outcome. 
Gendered Streaming 
Each year, at the beginning of the f i r s t 
semester, students in Form 1 to Form 3 would be divided 
into di f ferent classes. Each Form was divided into six 
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classes, two of them were labeled as "bright" classes, 
whereas the remaining four were "ordinary", based on 
the students
1
 academic performance in the previous 
year. For the Form 3 students, such division had an 
important significance. I t implied that how big a 
chance the students had in returning to their school 
for senior secondary education. In the streaming 
process for Form 1 to Form 3 • the students were 
assigned to different classes passively, the only thing 
they could do was to perform well in the numerous 
examinations . 
Competition among the g i r l s in streaming was 
more intense than boys, because the bright classes 
offer equal quota for both g i r l s and boys, but in 
general g i r l s performed better than boys. In the Formal 
Test, for example, results posted outside the General 
Office showed that two-third of the top 20 students in 
Form 3 were girls• 
When the students were promoted to Form 4, they 
chose to enter the arts stream or the science stream. 
Academic results was the main consideration, in 
part icular , students' performance in Mathematics and 
Integrated Science. 
According to Ms. Chu, a Mathematics teacher, 
students who did better academically preferred to 
choose the science stream. However, 
"this year i t is a l i t t l e bi t strange. More 
students chose the ^rts 'stream than science 
• • stream." 
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Even the teachers themselves could not explain why las t 
year more student chose the arts stream. But they knew 
that the students, in general, had more confidence to 
perform bet ter in arts stream. 
Furthermore, more boys than g i r l s chose science 
stream, whereas i t was reversed in ar t s stream (see 
Table 3.1) One of the reason was because boys scored 
bet ter resul t in Mathematics and Integrated Science. 
However, the d i f ferent ia l orientation towards different 
stream was not due to the sexual differences in ta len t . 
Rather, i t was a result of everyday interaction among 
g i r l s , boys and teachers in the Mathematics and 
Integrated Science lessons. And the streaming process 
reinforced differences . 
Class Female Male Total 
Form 3 
"bright“ class 20 20 40 
Form 3 
"ordinary" class 20 17 
Form 4 
ar ts class 28 13 i i 
Form 4 
science class 12 26 38 
Table 3.1 Number of Female and Male Students in 4 
Classes Observed 
Gendered streaming existed in a l l schools in 
Hong Kong. More g i r l s than boys took ar ts subjects such 
as History, Chinese Literature and Geography whereas 
more boys took science subjects like Physics, Chemistry 
and Biology (see Choi 1993). 
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The students in "bright" class and "ordinary" 
class manifested different se l f - iden t i t i es . Girls in 
the "bright" classes achieved a stronger sense of 
superiority. On the contrary, the students in 
"ordinary" classes fe l t that they were inferior to the 
bright students. Girls in "bright" classes thought that 
they were as competitive as their male counterparts' 
sometimes even better than, the boys. Whereas in the 
ordinary class, although they performed better than the 
boys, the g i r l s denied their success, and had low se l f -
esteem. They also fe l t that being competitive or seen 
to be competitive was a reason for alienation by same-
sex peers• 
An interesting phenomenon was that the students 
in the two bright classes tend to befriend one another 
even though they were academic competitors. 
Competition, however, never involved the "ordinary" 
students . 
At the same time, the "bright" students avoided 
contact with the "ordinary" students. Such a boundary 
between the bright and ordinary students coincided with 
the- school's streaming policy： to promote mutual 
encouragement between the bright students and to 
cluster those "ordinary" ones together for remedial 
training, in Foucaultian analysis, 
"insti tution will form and well-adjust the 
young into supple, happy subjects of 
normalization. Inst i tut ions will reform the 
abnormal who stray beyond the limits" 
.(Caputo and Yount 1993) • 
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Both g i r l s and boys in the "bright" class 
alleged that the g i r l s in that class were "just l ike 
boys" who were tougher and braver and they dared to 
negotiate with the teachers. Boys in the female 
students' eyes, were "never like a man," "having no 
guts" and they "cry easily, like a g i r l . " In short, the 
"bright" class seemed to have a "reversed gender" 
system in which g i r l s behaved in masculine ways and 
boys behaved feminine. Once the "Big Sister" told me an 
incident in anger, 
"Alex, the chair (of the class committee), i s 
not like a boy.工 asked him to invite the Form 
Teacher to go to a barbecue. Do you know what 
he said? He said, 'Agnes (her English name) 
asked me to invite you to go barbecuing 
together. Would you be available tomorrow?
1
 If 
he i s a boy, he should invite the teacher in 
his own name. Why did he use my name to invite 
the teacher?" 
Those bright g i r l s negated femininity. They did not 
want to grow up in the conventional way of being 
females, because the route designed by the school was 
fu l l of d i f f i cu l ty and limited their development. At 
the same time, they knew their brightness was thei r 
cultural resource. By i l lus t ra t ing their talent and 
leadership abi l i ty , they negotiated to grow up as 
females alternatively and strengthen thei r 
competitiveness in the male-dominant society. 
Students in the "ordinary" class showed a 
"conventional gender" system in which boys were active； 
always being the leaders, questioning the teachers, 
messing up the class, while the g i r l s were usually the 
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followers, they were bashful and tended to conform to 
teachers' instructions more than the boys. 
Gender difference also existed in the 
"ordinary" class . The "ordinary" g i r l s , who perceived 
themselves as "not good enough", did try to s e l f -
improve and some succeeded. But some of them found that 
i t was extremely d i f f i cu l t to work hard because the 
male students were always disrupting the class and 
teacher were forced to teach behind schedule. They 
found that they could not learn as much as the bright 
students. They eventually gave up and joined the boys' 
party. 
Because science stream was perceived to be able 
to secure a bet ter future, i t was the ideal choice 
among the students. However, g i r l s usually assessed 
themselves was not as talented as the boys in 
sc ien t i f i c thinking, so they tended to choose the a r t s 
stream. The case of "Big Sister" i l lus t ra ted the lack 
of self-confidence common among female students. She 
was regarded as a "good student" in the bright class 
and indeed she came third in the Formal Test. However, 
she .said she would choose the ar ts stream, because she 
thought she is not intel l igent enough, and therefore i t 
was safer to choose arts stream, for which she had more 
confidence to perform well though she thought a r t s 
subjects were boring. Geography, History and Economics 
"would make my blood flow backwards," she said. 
In addition, ar ts class was perceived as 
"boring," as "Big Sister" pointed out, 
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"Don't you think Form 4 Arts class is boring? 
There has too many gi r l s in the class, too many 
g i r l s in a class definitely means boring. They 
never join ac t iv i t ies ." 
Arts stream was not a welcoming stream, i t was always 
the second choice. . "Female" were the equivalent of 
"boredom". Since ar ts stream absorbed more g i r l s than 
boys, i t was considered as a boring stream. 
The g i r l s in ar ts stream also fe l t they were 
infer ior in academic performance, especially the 
sc ien t i f i c subjects. The gi r l s I interviewed always 
showed anxiety on the result of Formal Test, especially 
Mathematics. I heard their male fellows comforting them 
saying, 
"Don't worry, i t
1
11 be okay. You'll pass 
anyway. I don't think I ' l l f a i l , although I 
don't think 工 ' 1 1 score a high mark." 
Actually the boys in ar ts stream responded more active 
than the g i r l s to teachers' questions. Even the boys 
helped their fellows to answer the question while the 




In science stream, boys' activeness was more 
sal ient . If they were confused, they raised questions 
at once and openly. Girls would only raise questions 
af te r class. More importantly, they grouped together to 
ask teachers questions whereas boys always asked 
questions individually. Girls depended more on 
social network to gain support, especially they 
perceived their male fellows had better sc ien t i f ic 
thinking, the g i r l s thought their questions would be 
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regarded as "stupid" questions. The strong sense of 
shame made them , hesi tate to raise questions. However, 
the boys performed better just because they asked more I 
Subject Segregation 
Girls in Form 1 to Form 3 were required to 
attend the Home Economics class which taught cookery 
and needlework. They had Computer Studies in Form 1 and 
2. On the other hand, boys were required to attend 
Computer Studies in Form 1 to Form 3 ‘ and they had 
Design and Technology in Form 1 and 2. 
The school explained that because a f t e r the 
students promoted to Form 3' the subject Integrated 
Science was sp l i t into three subjects: Physics, 
Chemistry and Biology, therefore, the g i r l s had to give 
up the Computer Studies, and boys had to give up Design 
and Technology. 
But g i r l s preferred Computer Studies to Home 
Economics because they thought Home Economics had no 
pract ical value. Once "Big Sister" was ironing her 
dress in the Home Economics class ' said, 
"You see, twenty g i r l s are fooled around by a 
• dress. What for? I don't know why should we 
learn needlework.工 could buy a dress outside. 
Why should 工 make i t myself? Besides, I would 
not wear i t anyway, i t is so ugly 
(laugh) Instead,工 prefer cookery, at least 
i t is more interest ing." 
The g i r l s never negotiated to the school to 
attend Computer Studies. They internalized that the 
segregation of subjects 'was so' "natural" that was 
unalterable (Choi 1993). In addition, g i r l s were muted 
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in the school because the most ef f ic ient means of 
Chinese females--influence--had no use in the hierarchy 
of Chinese society, as in the Braveheart Secondary 
School, because influence was a i l legit imate power out 
of the hierarchy (Wolf 1974)• As a resul t , g i r l s were 
prepared to take up domestic chores in the future. The 
lack of technological training narrowed their career 
paths because the knowledge was defini te ly an advantage 
in finding a job. Gender inequality was reproduced in 
subject segregation• 
Gendered Career Expectation 
The school prepared the g i r l s and boys 
different ly but they both accepted the school's power 
to create links between academic performance and 
success in the labor market (Gaskell 1992). The g i r l s ' 
who were more conforming and adopted the language and 
ideology of the schooling inst i tut ion, agreed that 
education was the sole way to help them achieve' and 
their career aspirations were related more to 
education, such as physician, lawyer, lecturer and 
social workers, and the jobs which required stronger 
physical strength were more suitable for males. The 
g i r l s preferred to be professionals rather than just 
making money, and they believed that putting more 
effor t on studying would make the dream come true. 
To summarize the career aspiration among the 
g i r l s , I divided the expectations' ‘into two groups： (1) 
to be career women ； and (2) to get married. More 
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"Bright" g i r l s than "ordinary" g i r l s expected to become 
career women, an^. the bright g i r l s thought career and 
marriage were mutually exclusive. Dorcas, my informant 
in the bright class , once in the interview said, 
" 工 wil l not get married, 工 think marriage 
contaminates a female. A single woman i s more 
valuable than a married woman. I preferred to 
date with a boy forever. If 工 get married, I 
have to take up bulky of responsibi l i ty and 
sac r i f i ce too much.工 don't l ike i t .工 want to 
be a career woman, just l ike Miss Chan (she i s 
forty-f ive-year-old and remains single) , 工 
think she i s very sa t i s f i ed by her present 
s i tua t ion ." 
To her, a career woman is knowledgeable, independent 
and also gentle. Miss Cheng was regarded as the 
"guardian angel" of the students because she took great 
care of them. She was also young' beaut i ful , gentle and 
well-educated. She was the ideal models of the g i r l s . 
Being single, in the g i r l s ' perspective, was 
the synonym of freedom and autonomy. They have the 
r ight to choose so long as they remain single. After 
gett ing married, they would be bound by the family 
because females were expected to take up more domestic 
responsib i l i t ies than males. In addition, marriage 
implied that a woman' s sexuality and productivity were 
possessed by a man. A married woman' s body was a used 
body, i t was no longer as pure as a v i rg in ' s . Therefore 
Dorcas said marriage contaminated a female. Marriage 
was regarded as burden of female which would exploit 
the i r freedom, so the bright g i r l s preferred to get 
married as la te as possible. Because they knew the i r 
competitiveness was the valuable resource helping them 
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to achieve more than just being housewives and mothers. 
Miss Chan overcame the cultural obstacles——social 
discrimination against unmarried, middle-aged woman, 
and showed that marriage was not a female' s ultimate 
goal. Her case reinforced the bright g i r l s ' aspiration 
of being career women. 
The marriage problems and the low self-esteem 
of women in Tuen Mun also contributed to the g i r l s ' 
negative perception of marriage. On the one hand, they 
wanted to be as gentle as their mothers. On the other 
hand, they negated the gossipy housewives surrounding 
them. 
However, for the ordinary g i r l s ' getting 
married was a good choice. They agreed that find a good 
husband was a kind of fortune because they were not as 
competitive as the boys and the bright g i r l s in the 
labor market. Once in an interview, the g i r l s predicted 
they would get married not later than their twenty-
sixth birthday and they were anticipating to wear the 
Western wedding gown. 
The schooling inst i tut ion distributed resources 
to g i r l s and boys unequally and channeled them into 
different academic and career paths. Girls were further 
different iated by placing into separate streams. The 
g i r l s ' conformity in turn reproduced school's 
domination but in turn they were prepared to be wives 
and mothers. The success of bright g i r l s also 
reproduced the school structure, because they were 
taught properly and prepared well to become the 
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"useful" human resources for society, which f i t t e d well 
into the education ideology proposed by the Education 
Department• 
Legitimation： The Morning Assembly 
The morning assembly signif ied the beginning of 
a school day, Also i t was a f a c i l i t y of conveying 
s t ruc tura l requirements in each school day. The power 
re la t ion was manifested, constructed and reproduced 
through the interaction among students, teachers and 
the Principal in the assembly. Further, the power was 
legitimated by making the morality the truth, the 
optimum that every students should follow. 
The assembly was held on every school day in 
the basketball f i e ld . The staircase outside the hal l 
served as the temporary stage where teachers and the 
Principal stood and commanded the view of the ent i re 
playground. The students queued up in the center of the 
playground according to the classes they belonged to, 
with the boys and g i r l s in each class separated into 
two l ines . All students stood facing the temporary 
stage and were asked to put their hands behind them to 
show respect to the speakers. 
Teacher and prefects walked around to forbid 
students to chat or play during the assembly. The 
format of queuing also served this purpose as i t put 
girls/boys into two single-sex rows, since i t was 
perceived that both g i r l s _ and boys preferred to ta lk 
with friends of the same sex. 
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The sett ing put students total ly in the 
hierarchized surveillance. Although most students were 
forced to concentrate on the Principal/teachers' 
speech, some students day-dreamt and received the 
speech's message selectively * My observation showed 
that there was a gender difference in which 
part icularly g i r l s were seen to concentrate more on the 
speech than boys• 
The assembly started with students singing the 
school song af ter which they were asked to think about 
the meaning of the lyrics. Once in the assembly, a 
teacher of the Discipline Committee asked the Form 3 
students to think about the lyrics because they were in 
a c r i t i ca l period. She also chose two Form 3 students 
(one g i r l and one boy) as the representatives to lead 
the students to sing the school song. Form 3 students 
were considered to be in a "cr i t ical period" because 
their academic performance would decide whether they 
could be promoted to Form 4 either in the original 
school or another school. Promoted to Form 4 in grammar 
school was the conventional and desired track that 
would lead to a white collar job or career. Alternative 
tracks included vocational training' which was 
considered as the last option. 
The Principal would give a speech on every 
Monday and teachers gave a speech in rotation on 
Tuesday to Friday. Sometimes the Principal talked about 
current issues, for instance, the problem of committing 
suicide among teenagers. He advised the student to 
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have strength and confidence to tackle frustrat ion, and 
encouraged them to face their problems especially 
academic ones, bravely, especially in facing academic 
problems. He used his experience as an example to 
i l l u s t r a t e how he overcame problems without thinking of 
committing suicide when he was a student. Furthermore, 
by comparing his experience and the students' nowadays, 
he t r i ed to show that he was brave and tough, and 
therefore students should take him as a role model• 
As the school principal, he commanded obedience 
by vir tue of his authority. In one of the speeches he 
gave, he used his English name Victor as an example to 
i l l u s t r a t e that he would achieve the ultimate triumph 
when the "bad" students would be conquered. Therefore, 
students should not confront or res i s t him, the apex of 
the power hierarchy. He deified himself as the Above 
while the students became the Below, implying a 
difference of potential (Foucault 1972). 
Many students chose to day-dream or think about 
their own business. Nevertheless, g i r l s reacted more 
positively towards the speech and tended to take i t as 
a kind of encouragement. The g i r l s stood straight and 
showed respect to the speakers, while the boys always 
changed their gestures and looked at other student 
instead of listening carefully. Yet both gir ls and boys 
工 interviewed thought the speech was not very helpful 
for them because there was no practical value. Besides, 
they would not show resistance or opposition openly for 
fear of punishment. It was worthless to take the r i sk . 
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Because of the religious background of the 
school, praying was a very important part in the 
assembly. The teachers of the Pastoral and Moral 
committee led the pray. The content of the prayer 
correspond to the speech given before i t and included 
praying for the students
1
 strength, confidence, 
constancy in learning and the abi l i ty to overcome 
problems . 
The Braveheart Secondary School used the 
morning assembly as a eff icient means to incorporate 
education ideology with individual consciousness (see 
Gaskell 1993) . The students were convinced that the 
school was helping them； if they conformed, they would 
be awarded by a "bright future." At the same time' the 
conforming students reproduced the good reputation of 
the school. Because the students were constantly-
assessing what would they gain in the school, the 
school manipulated the morning assembly to reassert the 
need to conform. I t was especially true for the g i r l s ' 
who regarded education was the only instrument to 
achieve a bright future (Laii 1992) . As a result , g i r l s 
conformed more to schooling inst i tut ion. 
Signification： The School Uniform 
Why should students wear an uniform? Why should 
g i r l s wear dress whereas boys wear trousers? For the 
gi r ls , the school uniform was not . only a symbol of the 
school, but also a symbol of femininity. 
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This section discusses the school uniform as an 
interpreta t ive scheme in which teenage g i r l s ' 
femininity was signified. I t also showed how the 
Braveheart Secondary School communicated femininity to 
the g i r l s and managed femininity within bounds by-
creating a homogeneous girlhood； 
Teenage g i r l s , as knowledgeable agents, were 
highly imaginative as they interpreted and responded to 
the res t r ic t ions of the school uniform and manipulated 
the uniform to construct female ident i t ies as deemed 
appropriate. In addition, the g i r l s ' perception of 
gender was also influenced by other agents whom they 
interacted with, such as their parents and teachers. 
In the summer, g i r l s wore an one-piece short-
sleeved white dress with a gray ribbon around the 
collar as their uniform. In the winter, they were 
required to wear a white long-sleeved shirt with red 
ribbon around the collar and an one-piece sleeveless 
dress • Boys wore gray trousers and shi r t s both in the 
summer and winter. The uniform, including the colors, 
material and style, was designed by the school. 
One aspect of the uniform was part icularly 
emphasized--its length. The length of the g i r l s ' dress 
was s t r i c t l y defined--it must reach the knees, 
otherwise, the g i r l s would be warned and be punished 
eventually. The school prefects inspected the students' 
uniforms every school day af ter the assembly. This made 
sure that deviation was detected early, so that the 
g i r l s dressed up properly in school. 
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The g i r l s were told that they should wear 
dresses because they were g i r l s , and the school t r i ed 
to manage th i s "lady-like" femininity within bounds by 
the everyday inspection. 
The g i r l s were required to wear three-quarters 
length socks to keep themselves warm in the winter. 
They were not allowed to wear trousers unless the 
temperature dropped to below 12° C. In this way, the i r 
legs would be concealed and hence there was no way for 
the g i r l s to become seductive. Under no circumstances 
were they allowed to wear trousers as the boys did. 
This was helpful to maintain their femininity. 
To the g i r l s , the dress did signify femininity 
but i t was inconvenient to move especially when they 
needed to climb the s ta i r several times a day. To the 
boys, however, the dress was not only feminine but also 
seductive. They actually exploited femininity brought 
about by the dress, by peeping at the g i r l s ' underwear 
as they walked up the s t a i r s . According to the 
teachers, the only thing they could do was to make the 
boys go up before the gir ls--but , as everyone knew' i t 
did -not solve the problem because the g i r l s were then 
followed by the boys in the next class！ 
The length of dress was clearly defined and 
executed because the school was not regarded as a 
suitable place for the g i r l s to over-display 
femininity. They were not allowed to show off the i r 
bodies. By magnifying morality in the school, so that 
behavioral norms were s t r i c t e r than the society could 
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accept, the school allowed only censored femininity 
within i t s boundary. 
However, the dress was important for teenage 
g i r l s because i t potentially enhance the sexuality of 
their appearance. If the dress could not display their 
sexuality, the g i r l s begin to complain about i t . A g i r l 
complained to me that she fe l t the winter school was 
just l ike "wrapping up the rice dumpling'" because the 
uniform material was so thick that her figure did not 
show. The g i r l s did perceive their physical appearance 
as an important characteristic of their gender 
identi ty. They thought that g i r ls should have a good 
figure and at tract ive appearance. They always imagined 
they were too fat and so how to lose weight was a 
frequent issue in conversation. This was so important 
to teenage g i r l s that recently a secondary school g i r l 
was found to have committed suicide for having failed 
to lose weight (Ming Pao Daily 6 May, 1995). 
Further, the teachers and school rules 
emphasized that gir ls should not s i t on the tables. 
Therefore, the school uniform for the gir ls was not 
only, a signification of femininity but also was a 
res t r ic t ion of behavior. They could not take part in 
ball games during lunch break as the boys could； they 
could not even run as the boys could. As a result , the 
g i r l s were not only learning to be females, they also 
learned how to become a "lady" which f i t ted well with 
the society's expectation for ladies. 
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The school insisted that g i r l s should wear 
dress, and the school also unified the style of the 
dress . 
"If femininity is bestowed by dress then 
teachers can keep displays of femininity within 
bounds by insisting on a plain, de-
individualized dress" (Hudson 1984:39). 
Female students were asked to wear the school dress 
because the unified style ensured that the g i r l s were 
plain and de-individualized. Everyone should be the 
same. A homogeneous look made the gir ls less 
a t t ract ive . Further, i t created a common assumption and 
definit ion of girlhood, and imposed an ideology to 
follow (McRobbie 1982)• 
Another important aspect of proper a t t i r e in 
school was the hair. I t also signified gender 
difference. The gi r ls were allowed to keep long hair 
but must not dye nor perm i t . They were also "advised" 
to t i e i t up in school when the hair reached shoulder-
length. However, boys were never allowed to keep their 
hair long. If their forelocks covered their eyebrows, 
they would in i t i a l ly be advised to have a hair-cut . 
Caught the second time, they would be warned. If no 
action was taken, they would be punished. As a resul t , 
the boys and gir ls in Braveheart Secondary School 
shared very different hair-styles. Among the 17 g i r l s 
whom I interviewed, 12 had the same hair-style--one-
length, straight/ long hair . The others had short hair 
in various styles. All the boys I interviewed had short 
hair in similar styles, with forelocks just above the 
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eyebrows. Interestingly, the boys told me that they 
usually spent more than thir ty minutes to comb and blow 
their hair in the morning, while the g i r l s did 
something very different. If a g i r l was seen combing 
her hair too often, her parents would wonder if she was 
dating a boy. For this reason, the g i r l s kept short 
hair . But since they considered short hair a non-
feminine style, they would comb their hair quickly in 
the morning and t i e i t up before going to school. I t 
was af ter they arrived in school that they would comb 
i t again. Sometimes, they would let their hair down in 
class because they thought they looked like a housewife 
when the hair was tied up. As "Big Sister" said' 
"If 工 comb the hair more than three minutes' my 
mother would guess I got a date. But you see' I 
look like a housewife (shi nai) when my hair 
was t ied up." 
Last year the parent requested the school to 
set up a new rule on the g i r l s ' hair styles ' especially 
long hair . The parents wanted the school to order the 
g i r l s to t i e up their long hair as long as they were in 
school. Eventually, a new school rule was set up, 
"Student's hair styles should be tidy. Students 
are not allowed to dye or perm their hair . If a 
female student's hair reaches her shoulders, 
she is advised to t i e i t up" (Students Handbook 
1995, in Chinese) • 
Parents and the school cooperated to regulate the 
femininity and sexuality of the g i r l s . Parents thought 
that if a g i r l did not t i e up her hair, i t was because 
she wanted to attract the opposite sex, which was not 
proper behavior for teenagers. Ironically' parents le t 
1
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the g i r l s keep long hair because i t was a symbol of 
femininity. However, both the parents and the school 
thought that femininity and sexuality of teenage g i r l s 
V 
must be kept under control. 
Peer pressure was an important factor 
contributing to the different hair styles between g i r l s 
and boys. During leisure time, g i r l s always grouped 
together to chat and one of the frequent topics was 
hair-styles and how to make their hair healthy. They 
commented on both g i r l s ' and boys' hair-styles. For 
instance, they would say that the new hair style of 
Jenny made her look so mature and sexy. Friends were 
valuable assets for teenagers and the value judgment of 
their peer was influential . As a result , Jenny changed 
her hair style in order to f i t the peer perception of 
the proper physical appearance of their age. The g i r l s 
used gossip to change others' ideas. Therefore, the 
g i r l s , social network also played the role of moral 
sanctioning (Wolf 1974). 
Because adolescence was a transitional stage to 
adulthood and everything was in a flux, young people 
were in a dangerous passage, so social inst i tut ions 
exerted more control and discipline on them (Nathanson 
1991)• This seemed to be more important to adolescent 
females than males .as the former were considered more 
vulnerable. Therefore, the school encouraged a modest 
and traditional feminine development, and entailed a 
"group management" relationship. Because adolescence 
was problematic and femininity was dangerous' 
57 
eliminating the g i r l s ' individualism and highlighting a 
collective sp i r i t made i t easier to standardize 
femininity and keep i t under control. The school 
uniform made sexuality visible but easier to control by-
standardizing the g i r l s ' a t t i r e (Hudson 1984). 
Female students negotiated their femininity 
with other agents in their milieu. Once they t r ied to 
influence the teachers to change the uniform style. 
They proposed to the teachers that they prefer to wear 
trousers, shir t and t i e . They were adopting the boy's 
uniform as their ideal. Because they knew their opinion 
would not be accepted by the school, they t r ied to 
direct teachers' opinions who were influential (Wolf 
1992). 
Furthermore, the gir ls preferred to use 
influence because if they asserted their opinions 
openly, they would be considered aggressive, which 
implied masculinity (Hudson 1984)• The gir ls avoided 
manifesting masculinity since they were females. 
The school uniform, as an interpretative 
scheme, was a cultural product. I t not only signified 
femininity, but also legitimized the school * s morality 
and incorporated individual consciousness with the 
organization of the school. On the other hand, the 
school limited the g i r l s ' individualistic femininity. 
Teachers
1
 cri t icized the gir ls for spending too much 
time on their physical appearance and too l i t t l e on 
their academic performance. 
58 
Especially in the community of Tuen Mun, the 
stronger control of femininity and sexuality in school 
was closely related to the serial rape crimes in the 
community. Because the school held i t se l f responsible 
for the g i r l s
1
 safety, i t devised ways to teach them to 
behave properly. If a g i r l became a sex crime victim, 
the school would be blamed for not teaching the g i r l 
and allow her to be seductive. 
To summarize, Braveheart Secondary School was 
structurated by the interaction among agents in various 
locales. The school in turn provided an environment to 
the g i r l s to construct adolescent femininity. The 
school was controlled by the Education Department and 
the religious organization which run the school. The 
education ideology was acted out by the school in the 
streaming policy, morning assembly and school uniform. 
The students' interpretation of and reaction to those 
locales produced and reproduced the education ideology-
-preparing of productive human resources to the 
society. In this process, the g i r l s find themselves 
learning to become females、，as they interacted with 
othe'r agents such as male students, teachers and the 
Principal. 
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Chapter 4 Sex Segregation in the Classroom 
Authorized Gender 
To the students, the teacher was , a 
representat ive of schooling ins t i tu t ion and a figure of 
authority who decided what was r ight and what was 
wrong. Teachers in the Braveheart Secondary School were 
seen to in terpre t the content of text books by 
frequently incorporating moral codes. On the one hand' 
th i s re f lec ted teachers' expectations for the students 
who should learn to become virtuous people. On the 
other hand, in the process of imparting knowledge with 
morality the teachers were reinforcing thei r authority 
in the hierarchy. More importantly, the message that 
the teachers conveyed was heavily genderized so much 
that g i r l s and boys in the class were segregated. 
How students behaved in the classroom and in 
Physical Education (PE) lesson were worth discussing. 
In the former si tuat ion, where g i r l s and boys were 
educated together, boys played the role of trouble-
maker . Ironical ly, the boys' active response to 
teachers ' questions also helped them to think actively, 
while the g i r l s ' passiveness seemed to upset the 
teacher. Thus the teachers themselves in fact held 
double standards in assessing students' performance; on 
the one hand, they t r ied to control the boys' 
activeness by directing their talkativeness to 
answering questions； on the other hand, they were more 
relaxed towards the g i r l s as they tended to punish the 
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g i r l s less severely and simultaneously allowed them to 
remain passive. The g i r l s were much more affected by a 
shamefulness for giving wrong answers； as a resu l t , 
teachers t r i ed not to ask them questions, and i t 
followed that the g i r l s were subordinate to the boys in 
class . 
The teachers identif ied both the femininity and 
adolescence as dangerous and must be kept under 
control; as a resul t , th is concept was highlighted in 
various subjects by the teachers. 
Female teachers were very conscious about 
proper gender behavior. Girls were constantly reminded 
to act l ike a lady, and both the teachers and students 
used femininity to tease the boys. Femininity scored a 
negative value compared to masculinity. A boy might be 
teased for being "like a female" (nu ren xing) but 
never vice versa. A g i r l was taught to be feminine' 
otherwise, she would be regarded as "tomboyish". 
Because students attended the Art and Design 
lesson in a special room, they were required to "float" 
from the original classroom every time they had the 
class. They could not enter the special room without 
the teacher 's approval and they had to queue up outside 
the room. The teacher, Ms. Chan, always let the g i r l s 
go into the room f i r s t because she thought that the 
boys were too noisy. Making them to stand for a longer 
time was a kind of punishment and a warning against 
deviation from the teacher's standard. Once a boy 
wanted to go into the room after、the g i r l s . The teacher 
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put her hand on the his shoulder and pulled him back, 
saying, 
11
 Are you a girl? Who permits you to go? They 
(the g i r l s ) are quieter, so I le t them go 
f i r s t . Are you as quiet as they?" 
All the boys laughed immediately outside the classroom 
bursted into laughter, and teased him, 
"Hey missie, (the way students usually 
addressed female teachers), don't you know he 
i s a gi r l?" 
On the one hand, the teacher emphasized that because 
some of the students in the class were g i r l s ' and other 
were boys, they belonged to discrete groups； what the 
g i r l s could do did not mean that the boys could do i t 
also. Actually, not a l l the boys were noisy and not a l l 
the g i r l s were quiet as the teacher claimed, but the 
teacher pr io r i t i zed gender in assessing her students' 
behavior. She reinforced the students' perceptions of 
gender difference, so they could expect that they would 
be t reated di f ferent ly . 
The teacher also reinforced her authority by 
encouraging conformity and punishing deviance. She used 
the length of time of standing outside the classroom to 
ask 'the students to conform to what she said： to be 
quiet and disciplined. Because the g i r l s conformed more 
to her authority, they were permitted to go into the 
room ear l ie r than the boys. The g i r l s perceived that to 
be obedient might benefit them more than to r e s i s t - - a t 
least they did not need to stand in the corridor for a 
long time and being watched by other teachers and 
students passing by. However, t h i s choice made the 
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gi r l s accustomed to be subordinate to the authority and 
take i t for granted. 
The following cases also i l lus t ra ted how female 
teachers supervised gir ls to turn them into ladies. In 
Home Economics class (an all-female situation), the 
teacher asked a student, 
"Are you using your hands or your mouth to sew 
the dress? Why are you quieter when you are 
having lesson with the boys?" 
Thus the g i r l s were told that they should not be 
talkative because i t is not a characteristic of "good" 
g i r l s . In the same class, the teacher said to Agnes' 
"Agnes, are you a girl? Why do you s i t in that 
way? Why do you forget what 工 teach?" 
In an English lesson, Ms Wong told Christy of Form 3B' 
"You are a g i r l . Please put your legs together 
and s i t poli tely." 
I t was obvious that the female teachers used their 
authority to mold the gi r ls into the "correct," "good" 
female. The "correct" feminine model, was defined by 
the male-dominant ideology. Females' not males, 
restr ic ted their own group's behavior indeed. The 
female teachers adopted the patriarchal ideology to 
teach the gi r l s how to behave properly. 
The use of examples in the class also reflected 
the teacher 's perception of gender. An English teacher 
used gender categories "girls" and "boys" to i l lus t r a t e 
the usage of question tags in grammar lesson. She asked 
a boy to stand up and asked him, 
"You are a boy, aren't you?" 
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and 
"You are not a g i r l , are you?
11 
After asking the questions, the whole class laughed, 
especially the boys. They urged this boy to answer the 
f i r s t question this way, "No, I am a g i r l . " Actually 
the teacher knew that if she used gender as example 
when she taught English usage' she could arouse 
students' interests and take away the boredom of 
grammar lesson. In order to arouse students' in teres ts ' 
sometimes even the teacher used sexist jokes in which 
g i r l s usually the target of abuse (Bartky 1990). The 
students were told again and again what sex they have, 
what the characteristics they should occupy. The 
confusion of gender was a kind of matter to be shamed 
of. As a result , both the teachers and students regard 
i t normal to joke about gender, and reinforced gender 
segregation unintentionally. 
However, male teachers tended to highlight more 
on adolescence instead of femininity. They constantly 
emphasized that the students were adolescents, they 
would become adults very soon. They should therefore 
decide what they want to achieve. The male teachers 
sometimes give a speech before teaching, or interpret 
the text with his conceptualization of adolescence. 
Once in Chinese class, Mr. Poon was teaching a 
text about the relation between a father and his 
seventeen-year-old daughter. Suddenly he put down the 
book and said, 
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"The g i r l in the text is seventeen years old. 
How old are you? (A boy replies： ' f i f teen years 
old
1
) Right, you‘11 become seventeen very soon, 
you should plan for yourself (A boy yel ls ： 
'yes, s i r ' ) , especially you (to the yelling 
boy) • If you s t i l l remain the same (misbehaving 
and lazy),工 can't imagine what will happen to 
you. Do you want to be promoted to Form 4?" 
v students were seen as adolescents in the schooling 
ins t i tu t ion. The gir ls notably were regarded as 
adolescent females, and they were under the double 
res t r ic t ions by both female and male teachers. In the 
teachers' point of view, they needed direction because 
they were in a transient stage and they were highly 
malleable. The teachers had the responsibility to 
convey appropriate knowledge to the students. They 
taught g i r l s how to become females in the school• 
Male teachers also emphasized that the students 
were no longer children, so they had to be responsible 
for what they did. 
In a Form 4 Chemistry lesson： 
"You've grown up now.工 think 工 don't need to 
remind you that you are in the cr i t ica l period. 
You'll be s i t t ing for the public exam very 
soon." 
In a Form 3 Biology lesson： 
"You are not l i t t l e children anymore.工 don't 
want to t e l l you again and again in the class. 
Don't play. Listen to me." 
In a Form 3 Chemistry lesson . 
"You are putting yourselves behind schedule if 
you keep on playing. You're grown up. You know 
how to behave in class." 
As teenagers, the students were expected to behave more 
maturely than when they were in primary school. 
However, now that they were adolescents' they were 
pategorized as a dangerous group and required more 
regulation than adults. They were in an intermediary 
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stage between childhood and adulthood. They were 
searching for their personal and social identity. They 
were establishing their identi t ies as teenagers, and 
more importantly, they were establishing their sexual 
identities• 
Girls and boys identified teachers differently. 
Girls regarded teachers as valuable resources to 
manipulate; boys regarded the teacher as a r ival . Girls 
considered their teachers' mentors in academic and 
moral training. They believed that the school was 
meritocratic and the teachers treated them fa i r ly . 
Sometimes they fe l t that the teachers treated them 
better than the boys and they were happy about this 
privilege. Boys thought that the teachers were unfair 
because the teachers punished them too often. They also 
thought that the teachers talked to the gir ls gently 
but talked to them sternly. The boys, in retal ia t ion, 
"refuted one statement by nine" (yi yan j i u d i n g ) 1 . 
They also t r ied to put some pins into the teacher' s 
pockets when he walked past their seats. 
Girls, on the other hand, would only act as 
spectators or followers. As "Big Sister" once told me, 
she heard that boys in the "ordinary" class hated the 
Maths teacher very much and planned to attack him. She 
added that if they -really did, she would rush towards 
the Maths teacher and kick him. She said she could 
l T h i s i s a Chinese proverb which means a righteous person's words (yi 
yan)were worth nine cauldrons (a tr ipod with two ears, a sa尸魅气中^  
utens i l ) However, the boys played a pun on the word d i n g ( 鼎 ) w i t h 
i t s "homonym d i n g ( 了 頁 ） , s o that the phrase now means l i t e r a l l y when 
the teacher says one' sentence, they refute i t by nine sentences. 
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afford to lose two "good points" (you dian) since she 
got several of them！ A student would get a good point 
if she/he was prefect, and/or monitress/monitor. They 
could also accumulate points by joining ac t iv i t ies 
which were considered "contributive" to school l i f e . 
But if a student violated school rules ' she/he might 
score a "bad point". The award of good or bad points 
was decided by the teachers in-charge. However' g i r l s 
would not lead the attack, not even "Big Sister" who 
was regarded more "boyish". 
Gender also played an important role in 
defining a good teacher. A beautiful, educated, kind, 
considerate, gentle and motherly female teacher was 
defined as a "good" teacher. Ms. Cheng, aged 25' was 
described as the "guarding angel" by Form 3B, which 
means she would protect and take care of the students 
she was fond of. Only gi r l s would call a female as 
angel. They also maintained a closer relationship with 
her than the boys. Ms. Cheng in this case was an ideal 
and a role model for the g i r l . 
For male teachers/ students considered a 
knowledgeable (know, his subject well), reasonable and 
helpful male teacher a "good" teacher. He was welcomed 
by both gir ls and boys. Girls found him helpful in 
solving academic problems while boys found him fa i r in 
set t l ing complaints, and also helpful in solving 
problems. I t was very similar to Stanworth's findings 
in the schools of England. Both girls and boys 
perceived the teacher could give them sound advice 
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about their future education and careers. The competent 
teacher was well-liked by both g i r l s and boys 
(Stanworth 1981)• 
According to Ortner (1974), the male sex was 
cultural , whereas female sex was natural. Knowledge was 
cultural , i t was not inborn and had to be learned and 
accumulated. The female sex was closer to nature. The 
mothering role was natural, and nurturing children was 
perceived as a natural duty for females (Ortner 1974). 
The students
1
 perceptions towards female and male 
teacher reflected such cultural concepts and 
consequently expected roles from different genders. 
Furthermore, the g i r l s ' who tended to maintain closer 
relations with the female teachers behaved like 
daughters. Thus in school they were not only playing 
the role of students, but also the role of daughters. 
From a psychological perspective' g i r l s tended 
to identify with femininity personally. They imitated 
the adults females surround them. Boys identified with 
masculinity positionally and negated femininity 
(Chodorow 1974). Teachers, ag a symbol of the schooling 
inst i tut ion, were kept a distance by the boys because 
they preferred the teachers who could reflect the 
ideology of the schooling inst i tut ion. 
A knowledgeable and reasonable male teacher' on 
the other hand, was an ideal father figure in the 
g i r l s ' eyes. He was considered to exercise authority 
and expected to give them guidelines. But as daughters 
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always keep a distance from their fathers, the female 
students also kept a distance from the i r male teachers. 
Male teachers kept a distance with students 
because an authori tat ive image of male teachers could 
exert control easier . 
In addition, because of the ser ia l rape crimes, 
a l l males in the community could be suspected. 
Therefore, the male teachers avoided to contact with 
the g i r l s in order to eliminate the accusation of 
sexual harassment. 
Formal and Informal Seating Plan 
The dynamic interaction between students and 
teachers and between g i r l s and boys in the classroom 
obviously reinforced the genderization discussed above. 
Yet students were not jus t passively accepting the i r 
teachers' ideas. Their responses in turn affected 
teachers' control in class, both in the in te l lec tua l 
and moral aspects. The confl icts between teacher
1
s 
formal seating plan and students' informal seating plan 
ref lected the negotiation between students and 
teachers. The deliberate degenderization of the class 
teacher 's seating plan, for example, was not accepted 
by the students； the students' own seating plan 
obviously showed a . gender segregation. To add to the 
complexity, teachers were seen to manipulate the two 
sexes in order to control them. 
Theoretically, students' seats were assigned by 
thei r Form Teachers, but two different seating plans 
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were seen to emerge in any one class. The formal 
seating plan, designed by the teacher was put on the 
teacher
1
s desk in every classroom. The informal seating 
plan actually was written like the formal plan； i t was 
the way students sat as they liked in the lessons in 
which the teachers did not care about their seating. 
Both formal and informal seating plan ref lect how 
gender served as a cleavage of discrete groups and 
served different purposes for teachers and students. 
The formal seating plan helped teachers to 
remember the names of students. I t was used to 
individuate students. Students would become anxious if 
they saw a teacher looking at the seating plan because 
i t may be a prelude of punishment or questions. 
The seating plan was also used to eliminate 
peer influence. The teachers would try to seat the 
students who belong to the same group separately, in 
order to prevent them from chatting with each other. 
Thus teachers were able to monopolize class discipline. 
Also, in order to prevent the students to familiarize 
with other students in other peer groups, the teachers 
would change the seating plan about once a month. So 
even if a student got to know her/his neighbor in a 
month, she/he would be separated from this person in 
the next month. 
Teachers often used gir ls to individuate the 
boys as shown in Figure 4.1. In this ordinary 
classroom, five gir ls were arranged to s i t around a 
boy, in order to prevent the boys from making trouble 
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as a group. However, at the end of the month, a boy 
usually succeeded in making friends with the g i r l 
s i t t ing behind him, and they often chat in class. 
Another frequently used method was to let the most 
obedient (read "silent") g i r l to s i t with the most 
talkative and naughty boy. As one boy commented,"工 am 
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Figure 4.1 The Seating Plan of a Form 3 Class 
Note: M=male students； F=female students 
*M： The boy changed his seat without teacher's 
permission (*= his original seat) 
In the Art and Design Room, a different seating 
plan was set up, in which gender also played an 
important role which affected teacher's decisions in 
class. Figure 4.2, showed that the teacher put the boys 
in the centre of the classroom and used the g i r l s to 
surround them. The teacher explained that i t was easier 
for her to observe the boys by concentrating them 
together, because boys were more talkative and worked 
slower, they needed more control and supervision than 
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the g i r l s . However, because the boys were seated 
together, they were given a chance to chat with their 
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Figure 4.2 The Sitting Plan of Form 3 Classes in Art 
and Design Room 
Note: M=male student; F=fema:ie student 
In the laboratories, some teachers would seat 
gir ls and boys separately into different groups. They 
explained that i t was easier for the students to do 
experiments because both the gir ls and the boys showed 
reluctance in working with the opposite sex. The boys 
always disturbed the gi r ls . So separating them into 
different groups was the best way to avoid complaints. 
However, the students would re-seat themselves 
according to their closeness with certain classmates. 
If they found that the teacher did not notice their 
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having changed seats, they would keep on doing i t unt i l 
the teachers stopped them. Usually the boys took the 
lead and coerced the gi r l s to change the seats with 
them. The g i r l s usually agreed to do so because they 
could s i t with other g i r l s . In ordinary classrooms, the 
Form Teacher very often seat one g i r l and one boy 
together. The boys called the changing of seats is 
"shifting of shape and shadow" (yi xing huan y i n g ) . 
I t was clear that both students and teachers 
noticed the tendency that g i r ls and boys maintained a 
more intimate relationship with their same sex fellows. 
So the teachers used the opposite sex to control the 
behavioral pattern of the students and channeled their 
attentiveness towards the teachers. The s i t t ing plans, 
both formal and informal, actually were reinforcing the 
concepts of femininity and masculinity based on g i r l s ' 
being quieter and more obedient, and more loyal to the 
teachers. They were manipulated as an instrument: to 
control the nosier, over-active boys. On the other 
hand, the boys thought g i r l s were boring and too timid 
to play in class, so they tended to seek a partner of 
the same sex to play with by changing the seats without 
the teacher's permission. 
However, the gir ls found they were victimized 
if they were assigned to s i t with the boys who resisted 
against the teacher's authority. The boys always 
disturbed the gir ls s i t t ing beside them. The g i r l s 
considered the boys
1
 behavior as an interruption which 
would affect their academic performance. Some of the 
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gi r l s complained to the Form Teacher and requested for 
a change of seats. 
On the other hand, some gi r l s were attracted by 
the boys' humor and joined their conversations in 
class. In the teacher's perspective, i t was an 
unpredictable result as the peer system pulled one more 
student out of the her/his control. What the teacher 
could do was to change the students' seats again. 
However, because the gir ls had changed their 
impressions towards the boys, the effect of using g i r l s 
to eliminate male peer influence was eventually 
lowered. 
Marginalization of Female Students 
In the classroom, gir ls were always muted. I t 
was not only because the teachers were more attentive 
towards the boys, the g i r l s ' shyness and the sense of 
shame also contributed to this . 
Teachers tended to ask boys more questions and 
gave them more opportunity to express their opinion. 
But they also punished the boys more. Stanworth
1
s study 
in England showed that the teachers were more attentive 
towards because they had a more positive evaluation of 
boys and they liked the boys more because boys were 
more likely to join discussion and offer comments in 
class (Stanworth 1981). The teachers in the Braveheart 
Secondary School, however, explained that there were 
five cr i te r ia to ask students questions： (1) the 
• m 
teacher noticed a. student not concentrating on what the 
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teacher said； (2) a student was going to take some 
action which might ruin the learning atmosphere of the 
class； (3) the teacher observed a student wanting to 
express an opinion； (.4) the teacher concentrated to ask 
question of the same group in a lesson (it was only 
applicable in the class which students were seated in 
groups, like Biology, Chemistry, Physics or Art and 
Design)； (5) chose randomly. This was very different 
from Stanworth's observation. 
Boys were more likely to distract , also they 
were more likely to demand help and offer comments in 
the class, therefore, they were usually asked questions 
by teachers. As a teacher commented, boys were 
attention-seekers, they usually did something to 
a t t rac t other 's attention. And the teachers tended to 
remember the names of the boys better and called them 
very often. Bartky also had a similar finding in her 
study of American schools (Bartky 1990). However, if 
teachers always asked boys questions, i t fu l f i l l ed what 
the boys need--they required someone to notice them. 
Also teachers expected gir ls to be quieter in 
the class, they did not need much control as the boys. 
The following interview of a male teacher i l lus t ra ted 
this well/ 
Mr. Leung： Several boys in each class are the 
key men, you have to suppress them f i r s t . 
Researcher： Do you think boys are more naughty? 
Mr. Leung ： Of course, if the gir ls are as 
active as the boys, how could I ' one person, 
manage forty ’monkeys,?" (naughty students were 
、 constantly referred to as "monkeys") 
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Therefore, the attentiveness of teachers towards 
students was gendered. While g i r l s were ignored in the 
class, both boys and gir ls experienced the classroom 
"as a place where boys are the focus of activity and 
attention—particularly in the forms of interaction 
which are in i t ia ted by the teacher一一while g i r l s are 
placed on the margins of classroom l i fe" (Stanworth 
1981:38). 
Because of the softer voice of gir ls , even when 
they were willing to express themselves, i t was more 
d i f f i cu l t for the teachers to notice their willingness. 
Besides, they seldom changed their gesture in the 
class, they were relatively invisible in compared to 
the boys. Therefore, teachers paid more attention to 
the boys instead of gi r ls . • 
In addition, the lack of confidence of the 
g i r l s contributed to their feeling of inadequacy and 
feared to be ashamed especially when they could not 
answer teacher's question correctly. Their shyness and 
unwillingness to express themselves entailed their 
answers to the teacher's questions spoken in fragments, 
and .they were in fact interrupted more by their 
teachers and fellow students. This in turn reinforced 
their feeling of inadequacy, the sense of shame further 
muted the g i r l s . 
In the teachers' point of view, gir ls on the 
average performed better than boys,, but gir ls displayed 
less confidence in their abil i ty in academic study. 
They believed that i t was because the gir ls were not 
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recognized by others and by themselves. Because of th i s 
low self-esteem,、 they would lower their heads, looked 
at the floor and sat down immediately. They would be 
scared to ask questions again. The worst s i tuat ion 
would be a g i r l crying for feeling ashamed. Teachers 
were very nervous about this and they fe l t guilty for 
making a g i r l cry. The boys would further manipulate 
that incident to undermine the teacher 's control in 
c lass . Eventually the teacher would avoid asking g i r l s 
questions again. They preferred to ask the boys because 
the boys seemed to have weaker sense of shame and 
feeling of inadequacy. More importantly, they dared to 
speak out alternatives and give comments which made the 
class more interesting. 
Girls thus suffered from their self-assessment 
and their silence to hide and efface themselves. Their 
speech was diminished and res t r ic ted their ab i l i ty to 
express themselves, and limited the development of 
logical and c r i t i ca l thinking. I t gave an impression to 
teachers that the gi r ls were passively absorbing a l l 
the teacher 's instruction but never asking why. 
Shame, by definition, is cultural ly 
constructed. According to Bartky (1990), shame is 
the distressed apprehension of the self as 
inadequate or diminished: i t requires if not an 
actual audience before whom my deficiencies are 
paraded, then an internalized audience with•the 
capacity to judge me, hence internalized 
standards of judgment. Further, shame . requires 
the recognition that 工 am, in some important 
sense, as 工 am seen to be (1990:86). 
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Teachers' avoidance to ask girls questions instead of 
encouraging them, to answer in fact served to further 
shame the g i r l s . They would give the correct answer 
immediately or asked another student if the gir l could 
not answer i t . I t made the girl feel that the teacher 
was embarrassing her, because the teacher did not 
really want the student to think about the question and 
find the answer herself. Anyone could replace her to 
answer the question, though the teacher would say her 
fellow was helping her. She felt that the teacher did 
not respect her, and the gir l found she was nobody. On 
the other hand, teachers preferred to punish the boys 
by making them stand up until they could answer the 
question, or by asking another students to answer the 
question. 
If the students raised questions after class' 
the teachers respond to girls and boys differently. If 
g i r ls asked question, the teacher would answer i t in 
detail in a gentle voice. In addition, girls never ask 
teacher questions alone. They would go as a group. If 
boys asked a question, the teachers would answer in a 
challenge tone. They would also only give part of the 
answer and asked the boys to think i t through. This was 
especially true among the male teachers. 
By showing of inadequacy to the teachers, the 
gir ls could arouse teachers' pity and soften judgment 
of their work. The sense of shame and manipulation of 
the image of inadequate also happened even among the 
mature students who were in forties or f i f t i e s in 
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America (Bartky 1990). As the boys always complained 
that the teacher绉 spoke to gir ls in more gentle tone' 
the g i r l s were manipulating their helpless faces to 
obtain the answers from teachers and seek for approval 
easier than boys. The female students themselves even 
agreed that they were rather dependent on adult 
approval than boys (see cross cultural examples in 
Stanworth 1981). However, i t limited the development of 
their logical and c r i t i ca l thinking because they were 
too dependent on the teachers to t e l l them everything. 
The g i r l s rarely proposed alternatives or challenged 
teacher's method to solve the problems. They just 
accepted knowledge passively. I t made them subordinate 
and fe l l behind in the long run as they needed to 
compete in society. -
Gender segregated students into discrete 
groups, and both teachers and students manipulated the 
gender segregation to construct and reproduce 
adolescent femininity. 
In Physical Education (PE) class, g i r l s and 
boys were trained separately. So two classes would have 
pE lesson together in which they were divided into two 
same-sex groups. Some gi r l s thought i t was a good 
arrangement because they did not need to handle too 
much physical exercise as the boys did. But some g i r l s 
said they did not like to have the lesson with the 
g i r l s whom they were not familiar with； if they could 
choose/ they preferred to have the lesson with their 
male classmates . 
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However, boys preferred to attend the PE lesson 
with boys only. They considered the g i r l s physically 
weak and crybabies. A male PE teacher said, 
"Look! They (the boys) are very naughty. The 
g i r l s are less active. If they (the gir ls) play 
bal l games with the boys, they would suffer a 
l o t . They (the boys) play bal l games as i f they 
are fighting with the enemy,••••.Hey buddy (to 
a boy), you tear the badminton apart? Next time 
工 ’ 1 1 tear you apart I" 
The male teacher also used femininity to tease the 
boys, 
"Hey, don't play (badminton) just l ike Lisa 
Wang (a popular Hong Kong actress) catching 
bu t t e r f l i e s in ' J i n g Hua Chun Meng' (a popular 
TV. se r ia l drama in the 1970s) , If you do i t 
again, I ' l l ask you to stand out and sing the 
theme song of ' J i n g Hua Chun Meng' to the whole 
class ." 
The boys who played like a lady was a kind of crime 
that would be punished in PE lesson. On the other hand, 
both female and male teachers agreed that-teaching male 
students was more interesting. A female teacher 
commented that # 
"Girls are giggling a l l the time. They could 
not use any physical strength in bal l 
games. . . . . Besides, they are too passive. You 
know, activeness is very important in PE 
lesson. They usually forget what you taught 
las t t ime . . . . . I t is more interesting to teach 
boys•" 
A male teacher opined, 
" 工 feel 工 have to explain in very detai l when 工 
teach g i r l s . If 工 teach boys,工 don't need to 
talk too much. Boys are more involved and even 
sometimes they will ask me , Is that r ight? ' But 
X have to control boys more. They always make 
new tr icks in the class.工 can be more relaxed 
in teaching the g i r l s . They are more 
conforming, but they are inert•” 
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Boys themselves also agreed that having lesson with 
g i r l s "is a big trouble." They called the g i r l s as 
" l i t t l e s i s te r" (xiao mei mei) who were afraid of 
playing anything in PE lesson. I t was no excitement to 
play with the gir ls-- they were always "running away 
from the ba l l . " What they were interested in was to 
"observe their female fellows who are wearing PE sui ts 
(T-shirt with short pants)." They treated the g i r l s as 
objects of observation only, not partners to play with 
nor to cooperate with. They were only curious about the 
g i r l s ' bodies. Their observation in- turn reinforced 
g i r l s , concern of appearance and attractiveness because 
the g i r l s knew the boys were always looking at them. 
Girls themselves, perceived the boys as 
" terror is ts" in PE lesson. Girls also were afraid that 
they would be h i t by the basket ba l l s . They preferred 
to spend their time chatting and exchanging rumors. 
Once "Big Sister" sat on the chair which the male 
teacher had been s i t t ing on, and the g i r l s teased her 
f o r having an a f fa i r with him. "Big Sister" opined, 
"They are what you call 'women, • They are only 
interested in this .
, r 
(The g i r l s standing behind her giggled) 
"Big Sister" perceived herself as less feminine than 
her female classmates, and she was reluctant to engage 
in their "women-'s talk. " As a female teacher 
cr i t ic ized, the gi r ls were "using their mouths to 
attend PE lesson!“ 
The g i r l s were unwilling and restr ic ted in 
showing their, physical strength because they were 
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supposed to be ladylike. Further, they were stereotyped 
as ine r t , passive and obedient‘： 
The physical l imitations or the i r stereotypes 
imposed on g i r l s were also manifested in other classes . 
For instance, in Biology lesson, the male teacher only 
asked the boys to lower the curtain before watching the 
Education Television Program. He never asked the g i r l s 
to do i t . Besides, boys usually volunteered themselves 
because they would grasp the chance to walk around the 
laboratory. 
Teachers protected g i r l s more than boys and 
imposed less res t r i c t ions on them. The g i r l s themselves 
also played t r icks in order to get the teacher ' s 
sympathy. The la tes t t r ick was putting White Flower 
Medicine Oil (a medicine o i l used mainly to rel ieve 
dizziness) under a g i r l ' s eyes. Because of the 
i r r i t a t i n g smell, the g i r l soon began to shed tears as 
her eyes were i r r i t a t ed , and she looked very sick 
indeed. The teachers smelled the o i l and showed concern 
towards the g i r l s . The teacher la te r found out that i t 
was a t r i ck but did not punish her because he could not 
dist inguish when the g i r l was real ly sick. To him, i t 
was safer to be concerned instead of doubting her 
physical condition. 
Girls were seen to use the image of a helpless 
female to arouse teachers' pity and soften severe 
judgments. They t r ied to negotiate a bet ter performance 
record, which would eventually helped them to move out 
of the working class and become "yuppies" (see Chapter 
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3 for a discussion on career expectations). They 
avoided showing, activeness and instant confrontation 
with authority, which would lead to more control . 
Showing passiveness led to relaxation of rules and 
acquisi t ion of an invisible autonomy to construct 
femininity. However, because they were accustomed to be 
iner t and dependent on teachers, they i ronical ly 
s i tuated themselves in a limited position and f e l l 
behind in the long-term competition with the i r male 
fellows who were trained in c r i t i c a l and active 
thinking. 
The dynamics in the class (not only indoors, 
but also outdoors l ike PE lesson) ‘ produced and 
reproduced adolescent femininity among the g i r l s . On 
the one hand, the schooling ins t i tu t ion represented by 
the teachers t r i ed to conform the g i r l s into the "lady-
like" feminine model--to be obedient, protected, 
dependent. Femininity was emphasized and adolescence 
was negated. However, the teachers also emphasized that 
g i r l s were teenagers, they were in a f luctuat ing 
period, who needed "correct" direction, i t turned out 
to reinforce the g i r l s ' obedience and subordination. 
On the other hand, the g i r l s themselves 
perceived that they were in a transient and fluctuating 
period in which they were considered moldable. Hence 
they manipulated the resources they could to negotiate 
for more autonomy instead of absolutely conforming to 
the institution,. But, in the process, by adopting the 
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conventional gender model, they put themselves back in 
to the male-dominant mainstream ideology. 
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Chapter 5 Constructing Femininity in Extra-curricular 
Ac t iv i t i e s and Leisure 
This chapter looks at the production and 
reproduction of femininity in extra-curricular 
ac t iv i t i es and leisure. Extra-curricular ac t iv i t ies in 
Braveheart Secondary School were divided into three 
categories： (1) compulsory act ivi t ies , ac t iv i t ies 
organized by the school which the students were obliged 
to join; (2) interest clubs, which were divided into 
four sub-categories： sports clubs, interest clubs, 
academic clubs and service clubs. Students could join 
those clubs voluntarily. The school did not oblige the 
students to choose one activity, some students did not 
choose any activi ty at a l l ; and (3) leisure ac t iv i t ies , 
which attracted the least intervention from the school 
authority. 
By looking into the gendered behavior, gender 
division of labor, and the discrepancies between ideal 
and practice, this chapter hopes to shed light on how 
the teenage g i r l s perceived, manipulated and adopted 
femininity in the process of learning to be females 
outside of the formal classroom. In relation to this , 
peer pressure, gender role and gendered perception on 
rewards and teacher's attitude will also be discussed. 
Compulsory Activi t ies 
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The compulsory act ivi t ies included mainly 
o f f i c i a l contests, sports teams and class committees. 
All students were required to join the act iv i t ies . 
The Singing Contest 
One of the most important compulsory ac t iv i t ies 
was the Singing Contest. The contest was divided into 
two divisions: the junior division and senior division. 
The junior division included a l l classes from Form 1 to 
Form 3 ； the senior division included a l l classes of 
Form 4 and Form 5. Form 6 and 7 classes were exempted 
from the contest because they should be preparing for 
the Advanced Level Examination. For Form 5 classes, the 
contest was optional, because they were preparing for 
the Hong Kong Certificate of Education Examination. 
Although a l l students were required to join the 
contest, the g i r l s played a more active role. I shall 
use the rehearsals of Form 3B to i l lus t ra te the gender 
difference, and further elucidate how femininity was 
produced and reproduced in the contest. 
The rehearsals of Form 3B were carried out in 
the- classroom. The conductor was a g i r l who had been 
learning piano for four years. She took the rehearsal 
seriously and was dissatisfied with the attitudes of 
her fellow classmates. She always lost temper and 
scolded them, especially the boys, because they were 
always asking when could they . leave or forgot the 
lyrics . She also blamed the gir l for singing too 
soft ly. 
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In the rehearsals, girls‘ and boys sat 
separately. The tended to s i t with the same sex. The 
boys kept chatting with their friends and ignored what 
the conductor said. Therefore, the conductor always 
yelled at the boys, 
"Shut up 1 Are you listening to me?
11
 Or 
"Please concentrate. Otherwise, you, be the 
conductor • 工 won • t do i t anymore • 工 am 
exhausted." 
The boys sometimes listened but more often they were 
busy discussing electronic games and comics. The would 
comment on the conductor's attitude, saying' 
"Is i t necessary to be so annoyed?" 
The boys did not really respect the gi r l as the 
conductor and thought she did not have the right to 
yel l at them. • 
On the other hand, the gir ls were divided into 
two groups. One group, the gang of "Big Sister", was 
relat ively manipulative and assertive. The other group 
was the bashful g i r ls who seldom talked. They usually 
looked at the conductor and concentrated on her 
instruction. "Big Sister's"- gang was constantly giving 
comments as they were more familiar with the conductor, 
and most of them played some kind of musical 
instruments such as the piano. 
Because the conductor thought the rehearsals 
were not good enough, she separated them into five 
group浮 of eight each. Each groups was asked to go out 
in turn and stand in front of the blackboard and sing 
in front of the whole class. Other groups then gave 
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opinions on the group's' performance. At the beginning, 
each group consisted of ei ther eight boys or eight 
g i r l s and the i r performance was very d i f ferent . The 
boys sang too loudly and did not follow the key. The 
g i r l s sang too gently. The conductor then asked the 
students to re-group themselves so that each group 
should consist of half g i r l s and half boys. As half of 
the class of 40 were g i r l s , so each of the five groups 
should consist four g i r l s and four boys. 
I t was obvious that i f the students could 
choose, they preferred to group together with the same 
sex. They perceived the opposite sex as very di f ferent 
from themselves： from in teres t s to personality and 
habits . 
The boys t r ied to mess up the -rehearsals by 
teasing the i r male fellows who were singing, while the 
boys who were singing would make funny faces to those 
who were teasing them. Compared to the g i r l s , the boys 
dare facing the whole class to express themselves and 
they did not care whether they sing well or not. After 
singing the song, the boys made funny faces and raised 
the i r hands to make a victory sign. 
The g i r l s ' performance was to ta l ly d i f fe ren t . 
The bashful g i r l s stood together and held each o ther ' s 
hands. They never looked at thei r audience, but rather 
looked at ' the roof or the floor. While they were 
singing, thei r female fellow said, 
: "Sing loudly. Sing loudly" to encourage them. 
But the boys said' 
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"Sing loudly. You sing just l ike a mosquito!" 
I t embarrassed the gir ls so much that they sang even 
sof ter . After singing the song, the g i r l s rushed back 
to their seats immediately. On the other hand, the gang 
of "Big Sister" sang the song seriously. They did not 
care about the boys' teasing.- Also because of their 
serious a t t i tude ' the boys dared not teasing them. 
When the Form Teacher attended the rehearsal' 
the conductor asked him for comments. He opined that 
the g i r l were "soundless". The conductor responded, 
"It is because they are g i r l s . " 
A boy then replied, 
"That is gentleness I" 
Another g i r l refuted, 
"Otherwise you '11 say we are babblers, won't 
you?" 
The gender difference was very prominent 
indeed. The g i r l s were conformers. As they accepted the 
compulsory nature of the contest, they tr ied their best 
to score a better result by either actively giving 
opinions or si lently listening to the instructions. 
Both active and passive gir ls in real i ty did help the 
whole class to shorten the time of rehearsal also. In 
addition, the conductor believed that their performance 
was directly related to their reputation because they 
were the "bright" class • On the other hand, the g i r l s , 
conformity and emphasis on reputation reproduced the 
school's control on extra-curricular ac t iv i t ies . 
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Because they wanted to be appreciated, they volunteered 
themselves to join the ac t iv i t i e s . 
The students also projected a strong concept of 
what was feminine and what was masculine. Speaking and 
singing soft ly was feminine； otherwise i t would labeled 
as "babbling" and "gossipy". Although both g i r l s and 
boys agreed that singing soft ly was disadvantage in any 
singing contest, they accepted i t because i t was a 
character is t ic of female. The gender concept was so 
deep-rooted that the teenagers did not even think that 
they could make changes. The students held double 
standards in what to expect of g i r l s and boys. The 
Singing Contest continued to play an important role in 
reproducing gender difference. 
Sports Teams 
To be a member of school teams was something 
very prestigious. The senior boys in the basketball 
teams, for example, were the "heroes" of the junior 
g i r l s . I will use the inter-house competition in the 
school to show how the g i r l s were crazy for the i r 
"idols"• 
At the end of f i r s t semester, the inter-house 
semi-finals were held every Friday. Many gi r l s stayed 
in school af ter class to see the matches. On the day of 
division A (boys) basketball tournament, the whole 
basketball yard was fu l l occupied, over half of the 
spectators were g i r l s who watched competition with rapt 
at tention. One of my female infprmants said, 
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"You never know how smart they (the. senior 
boys) are. The competition is fantastic. You 
have to see how they slam, especially "Flushing 
Face" (a' Form 5 boy' s nick-name) . He is so 
gorgeous, so handsome and a thle t ic . You know, 
May (one of her female classmates) has been 
admiring him for a long time" (she said this 
with a wicked smile). 
An a th le t ic , handsome' mature (senior) boy was prince 
charming for the junior g i r l s . He was usually well-
liked by teachers also. The prestigious feeling also 
made the students, especially boys, remained in the 
school teams. On the other hand, the gir ls described 
the divisions B and C boys (Form 1 to Form 4) as "just 
l ike g i r l s playing basketball." Division B and C 
tournaments never attracted as many g i r l s as division A 
did. 
Girls who were athletic were regarded as 
relat ively masculine but never regarded as "idols" of 
male students. As an athlete, a g i r ls would be labeled 
as a "tomboy." This was indeed the opposite of the 
boys' dream g i r l s . Many boys 工 interviewed preferred to 
see the g i r l s to look just like Vivian Chow, a Canto-
pop singer and youth idol. She was a symbol of 
gentleness and feminine beauty. Boys were very likely 
to .put Vivian Chow's picture on the bottom cover of 
their textbooks and glance at i t between classes. They 
would also shared the pictures with other male fellow. 
They would not, however, put the photos on the front 
cover of textbooks because they were prohibited to take 
them to school. 
There were only boys basketball teams and g i r l s 
volleyball teams. According tp the teachers, i t was 
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because there were no suitable teachers to coach g i r l s 
basketball teams、and boys volleyball teams. They argued 
that i t was not related to gender. However, I believed 
that the teachers were acting as a model to show what 
kind of sports was suitable for ei ther g i r l s or boys. 
In fact volleyball was considered a "g i r l ' s sport" 
while basketball was "boy's sport ," The teachers had 
set c r i t e r i a for defining feminine sports and masculine 
sports . As a resu l t , the student were influenced by 
th i s idea. 
Femininity was a pr ior i t ized value for g i r l s 
whereas adolescence was considered as the main 
charac ter i s t ic of boys. Adolescence equated to never-
ending energy and for boys, to be a th le t ic was seen to 
be normal both the students and teachers.•In the g i r l s ' 
point of view, sporty boys were heroes ； in the 
teachers, point of view, playing sport was the r ight 
track to release or sublimate energy. 
However, female athletes were regarded as too 
"man-like" and for th is reason, they were despised. 
Girls were expected to be、weak and protected； to go 
contrary to th i s dichotomy would be "abnormal". Girls 
were discouraged to remain in school teams because they 
w e r e not respected as l ike as the boys. The 
genderization of sport ac t iv i t i e s , just like the school 
uniform, limited the g i r l s ' freedom to choose, to play, 
and how to play. The school constantly reproduced the 
gender difference and masculinity'was highly regarded. 
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The Class Committee 
Each class had a class committee consisting of 
six posts： a chairperson, a vice-chairperson, a 
secretary, a treasurer, a recreation officer and a 
general a f fa i r s officer. The committees were either 
selected by the Form Teachers or nominated by fellows. 
Office Form 3B Form 3G Form 4A Form 4S 
Chair M_ I M M 
Vice-chair F M ； F M, 
Secretary F F F_； F 
Treasurer M F M 1 
Recreation M M M M 
General 
Affairs M M M 
Percentage F:33.3% F:50% F:33.3% F:33.3^ 
M:66.6% M:50% M: 66.6% 
Table 5.1 Distribution of Female and Male Students in 
Four Class Committees 
Note: M二male students； F=female students 
As shown in Table 5 .1, only in one class was the chair-
person female. All the recreation and general a f fa i r s 
off icers were male, and a l l secretaries were female. 
The distribution of girls ' and boys in class committees 
reflected the stereotypes for females and males. As the 
students explained, they elected a boy to be the 
chairperson because they thought he had good leadership 
ab i l i t i es . . The chose a gir l to be the vice-chair person 
because the chair person needed someone to assist him. 
They also thought that g i r ls had better hand-writing 
and were more, careful; this made them more suited to 
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cler ica l work. They chose a boy to be the recreation 
off icer because、 he was energetic and creative. In 
addition, the g i r l s ' participation rate was lower than 
the boys. I t was salient that g i r l s were always the 
followers and boys were the leaders and decision-maker 
in the school. 
The act ivi t ies organized by the class 
committees also reflected the gender division of labor. 
工 will use a barbecue party of a Form 3 class to 
i l l u s t r a t e th is . To prepare for the barbecue party, the 
g i r l s were responsible for the food and the boys for 
getting charcoal and lighting the ovens. The boys 
complained to me that they had to arrive early to 
occupy the oven and light them, while the g i r l s came 
！ a t e and did nothing. At this point, "Big Sister-
refuted, 
"We three gir ls bought seven bagfuls of food. 
The food did not come here themselves. We have 
to carry them. Don't you think we also 
contribute as much as you? The food was very 
heavy I" 
The boys thought that they contributed more 
than the gi r l s because th、ey bought the charcoal and 
lighted the ovens. These jobs required more physical 
strength. Female contribution to the group were often 
neglected in a male-dominant society while male 
contribution was over-emphasized. 
The extra-curricular act ivi t ies constituted a 
context for the gir ls and the boys to construct their 
own gender identity. The informal female-male 
interaction reinforced the concept of male superiority 
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and female infer ior i ty . However, some gir ls tended to 
take up the conventional assisting jobs, whereas some 
g i r l s tended to ask for equal assessment on their 
contribution. 
In te res t Clubs 
Unlike the compulsory act ivi t ies , membership to 
these clubs was voluntary. Students could choose to 
join any club or none. Peer pressure, gender role, 
gendered perception of rewards, and teachers' at t i tude 
played influential roles in students
1
 decisions. 
Interest clubs in Braveheart Secondary School 
were divided into four kinds： academic, interest , sport 
and service (see Table 5.2) . Among the students I 
interviewed, boys preferred interest and sport clubs 
and g i r l s preferred academic and service clubs. j 
S 
Abbre. Kaae of Club . — 
Ithietic Club A Chi Chinese Society I Ccr Ceramics Society ( 
p "Hi Bad i^ntoa Club C Co.puter Club ； 过 Che Chess Club 
Q ^ Bad,inton Tea. ~ A EPA E.P.A. Club j T Cho(M) Choir (Hixed) 
a Basketball Club D Eng ^ ' s h Society | E CMC. Chinese Music Club 
T I S B a s k e t b a l l Tea, E G g 0 G e 0 g r _ y Club 1 » 她 D e b a t e C I u b _ ； 
T a b l g Tennis Club * ffis gistory Clab 1 E Dra Dr棚 Club 
~ voneyball Club j I Ut - Catholic Society 1 S Edi Editorial Club 
^ y b a l l Tea. [ C Mat ^the^tics Club | T Ifod _ Making Club 
U S “ Big B r o t h ^ s T T i s t c r s | Mus «usic Club 1
 P h o
 Club 
： Z I e.： Science Club 1 Rea Reading Club 
E ^ ^ Catechuaenate Group I Set acience …o ' — 
ZITTTTw I " 一 Sta Staap Collecting Club 
31 CTC Conaittee Youth Club 
7
 "Ji l Duke of Edinburgh's Award 
CG. Girl Guides 
C — —'—' 
Sco. Scouts 
E 
Table 5.2 List of Extra-curricular Act ivi t ies 
Source: The Braveheart Secondary School 
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Peer pressure was most inf luent ial in the 
students ' choice、of interest clubs . Usually the g i r l s 
joined the interes t clubs which their best friends had 
joined because enjoyed the company. Without a 
companion, they would hesi tate to join the clubs they 
l ike . This showed that the g i r l s were accustomed to be 
dependent. At home, they were dependent on thei r 
parents； in school, they are dependent on their friends 
to get emotional support • The lack of interaction in 
classroom limited the g i r l s to establish social network 
but social network was very important for g i r l s to 
share and ask for advice. Therefore, if the extra-
curricular ac t iv i t i e s could not serve the purpose of 
set t ing up network, they would not join the clubs. 
Therefore, the g i r l s depended heavily on extra-
curricular ac t iv i t i e s to carry out informal 
interaction. On the other hand, the boys joined the 
interes t clubs because they. thought the club was real ly 
interest ing. They also joined the same club together in 
which they could play and have fun. 
The concept of gender role also influenced the 
students' choice. For instance, the g i r l s preferred to 
join the service clubs because they wanted to use thei r 
leisure time to serve others. The boys avoided these 
clubs because they want to have fun, not to nurture 
others. The boys were interested clubs, such as Model 
Making Club and Chess Club. Incidentally, these clubs 
only had male members . 
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If the g i r l s had a clear picture of their 
future career, they would choose the corresponding 
clubs to join. They used clubs ac t iv i t ies to help them 
prepare for the future. For example, a gir l who wanted 
to be a lawyer chose to join the Debate Club to t ra in 
up her abi l i ty to express herself and think logically. 
Another g i r l , who wanted to be an actress chose to join 
the Drama Club in order to gain stage experience. 
The g i r l s had a clear idea of their role they 
were going to play and were more practical in the 
current situation (Lau 1992). I t was because they were 
learning to be female since they were l i t t l e g i r l s . 
Actually, they never played a role of being a g i r l . The 
role they were playing now was " l i t t l e woman, they 
were preparing themselves to be female adults (Chodorow 
1974). Besides, the g i r l s ' mothers and the female 
teachers actually were providing concrete models for 
them to imitate. 
Teachers' preferences also affected the 
students' choices in extra-curricular ac t iv i t ies . Some 
teachers preferred to recruit only g i r l s / boys to their 
clubs. For instance, the teacher who supervised the 
Model Making Club preferred to recruit boys and 
discouraged the gi r ls . He thought model-making was not 
for g i r l s and since a l l the members were boys. In 
addition, the g i r l s were unwilling to join the Model 
Making Club because of the monopolization of boys in 
the club. On the other hand; some clubs preferred to 
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recruit g i r l s , notably the service clubs. The teachers 
perceived that females were caring and responsible. 
The preferences in selecting extra-curricular 
ac t iv i t i es helped to construct and reproduce 
femininity. Girls were expected to serve others, to be 
responsible to others, not to be athlet ic . In other 
words, not to be masculine. In the process of 
participating in extra-curricular ac t iv i t ies ' the g i r l s 
learned to define proper female behavior as they 
Interacted with others in school. To be attractive and 
popular, a g i r l , practices by joining the correct 
extra-curricular act ivi t ies and submitting to society's 
expectations. However, the gir ls did contribute to such 
a construction, by selecting the easiest and safest way 
o f growing up to be female--to do what they were told. 
Those g i r l s who preferred an alternative had to take 
the risk of being labeled as masculine and be rejected 
by the mainstream. The g i r l s ' choices reproduced the 
school perception of femininity while school was 
producing gender difference and teaching gir ls managed 
femininity in extra-curricular act iv i t ies . 
Leisure 
Leisure attracted . the least school's 
intervention from the school and an important aspect of 
s o c i a l i z a t i o n . Leisure in school was actually located 
in peer-run activity groups (White 1993, Kelly 1990). 
Table 5.3 shows that there were two recess periods and 
the lunch time in which students may enjoy some leisure 
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time. Also students may stay in school after class. As 
students had more freedom and autonomy in those leisure 
time than in other locales/ 工 shall examine the pattern 
of grouping among the students. The students form 
groups themselves, teachers did not play a role to 
intervene their grouping indeed. How the students 
conceptualized gender manifesting in the grouping 
pattern, on the other hand, the grouping pattern 
reinforced the perception of femininity and masculinity 
shared among the students. 
TIME TABLE 
1 I 2 I 3 I 4 I 5 I 6 I 
"SUMMER WINTER L J 
ASSEMBLY AND REGISTRATION 
S^Sun.-9K30a.m. 835ifl.-9:0Sm. 
M0uiL-9:MaJt W5ajn.-9:45im. _J 
9-JSuB.-9:50>jn. 9:4^n•-赚饥 RECESS 
WOuL-IO^nt I(h00mt-I0:40aju 
!0c25ajn.-tlKl0uL 10:40Lin.-l:20oi. 
11^ -11:15^  11:2^-11:35»^  RECESS 
l:15ajn.-U:50ajn. l!J5ajn.-12:15p.ii. . . 
U^lkm.-l2S{un. 12:13p.m.-12^5t».m. 
1125—.JOp瓜 二放—砌瓜 L U N C H 
ASSEMBLY AND REGISTRATION 
l-JSpjn.-2:IOpjn.卿瓜-聊瓜 
il0p.m-W5juiL 14SpJB.-3:25p.m. , 
Table 5.3 Braveheart Secondary School's Class Timetable 
Source: The Braveheart Secondary School 
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Furthermore, the leisure act ivi t ies were 
genderized. Those act ivi t ies manifested femininity and 
masculinity were guiding the students choices of the 
ac t iv i t i es , however, the so-called "feminine" and 
"masculine" ac t iv i t ies were resources used by the 
adolescents to seek personal arid social identity of 
growing up to be females and males indeed. 
The primary principle of grouping in lunch 
time, recess and after school was gender. Girls grouped 
together with g i r l s , while boys grouped together with 
boys. There were three alternatives to have lunch: (1) 
go home； (2) go to the restaurants nearby; (3) stay in 
school and buy lunch from the tuck shop.工 focused on 
the students who were not going home to have lunch. 
The students would never have lunch with the 
opposite sex. My female informants told me two reasons. 
First of a l l , there was nothing to talk about with the 
boys. In the boys' eyes, the. gi r ls were only interested 
in "housewife" (shi nai, a Cantonese term to address 
housewife). As a boy said, 
"they (the girls) are very gossipy. They would 
even talk about buying some red worms to feed 
his gold fishes I" 
On the other hand, the gi r ls thought the boys were only 
interested in playing models, electronic games and 
computers. They were not interesting in these at a l l . 
The g i r l s preferred to talk about others, their fellows 
in school, or shopping, such as a certain shop were 
having a sale, and how to dress up beautifully. They 
thought these were "gi r l ' s talk," and boys were not 
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welcome to join such discussion. Girls used chatting to 
establish social relations and exchange information. 
Peer culture was constructed, the values that the g i r l s 
shared reproduced the feminine values. On the other 
hand, chatting reinforced the concern on feminine 
appearance. In short, the gir ls were finding the ways 
to increase their attractiveness. As i t was forbidden 
to talk in the class, lunch time was a good time to 
carry out informal interaction. 
Second, the fear of rumor also made the g i r l s 
avoid having contact with boys. If a gir l invited a 
boy, or vice versa, to have lunch together, their 
fellows would say that they were dating. As a result , 
many different embarrassing versions about their 
relationship would be innovated. The increase 
divergence between female and male peer cultures in 
secondary level has important implications for cross-
sex interaction. Because female and male began to hold 
different values and engage in different ac t iv i t ies . I t 
limited them to interact with the opposite sex (Eder 
and Parker 1987). 
Within the same class, girls/boys grouped 
together with their same sex peers. The number of 
students of each group was varied and gender played an 
important role in determining the number of students in 
each group. Usually two to three gi r ls would group 
together. They either went out or stayed in school to 
have lunch together. However, usually up to ten boys 
would go out together for lunch,. 
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For the gi r ls , lunch time and recess were for 
chatting. They sought companionship, intimacy and 
sharing. Groups generally consisted of best friends and 
emphasized individuated relationships for emotional 
support and loyalty. On the other hand' the lunch break 
and recess was a golden time for the boys to play. They 
looked for playmates, so the more boys there were in a 
group, the larger the company, and, in short, more 
power and more fun. Also, as Merry White's study in 
j a p a n and American showed that gir ls gravitate towards 
g i r l s who were similar to themselves in personality and 
habits (White 1993) . Whereas boys' friendship groups 
focus more on common interests rather than on gossiping 
and shopping. Therefore, boys' relations would become 
fragi le if they lost the common interests. 
In lunch time, the boys' favorite activity was 
playing basketball. Because., the basket ball yard was 
f i r s t - c o m e - f i r s t - u s e / in order to make sure that they 
could play basketball in lunch time, some boys would 
g i v e Up lunch. After the bell rang, they would rush to 
the yard and play basketball. When they were t i red, 
they would go to the tuck shop to buy some fast food, 
s u c h as hot dog, sandwich and fishball, for lunch. 
The whole playground was very often dominated 
by the boys. If the gir ls wanted to played, they had to 
c h o o s e somewhere else beside the yard. The ball games 
they chose were regarded as "feminine," such as 
volleyball and badminton, compared to basketball which 
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was regarded as "masculine" activity. I t was very often 
that two to four 'gir ls grouped together to play volley 
bal l or badminton outside of the yard. 
Because the playground actually was the 
basketball f ield, the boys' playing basketball there 
dominated the yard. Boys group formed on common 
interests also helped to reinforced their bigger groups 
and collective power and pushed the g i r l s aside. 
If the g i r l s preferred to chat, they would hide 
themselves in some corners in school. For instance, in 
the garden behind the main building there were usually 
groups of two to three gir ls s i t t ing there. The boys 
depicted this as "the gir ls talk s i lent ly and laugh 
loudly." On the other hand, boys did not like to share 
their thoughts with others. As the school supervisor 
said, 
"Boys are more defensive in sharing their 
feelings. They avoid to talk about their lives 
even when 工 asked them." 
Some boys who did not play ball games would 
turn the classroom into a bat t le- f ie ld . Usually a group 
of ten boys would target on、boy, rushed towards- and hi t 
him.. Sometimes "weapons" were used. For example, the 
Yellow Page Telephone Directory (Which was often three 
inches thick), books, rulers, dusters, even badminton 
bats could turn into weapons. Some of the attackers 
cried "jiu. yin bai gu zhao" in Chinese Kung Fu manner 
before attacking the target and fighting with other 
boys. When I was interviewing several gir ls in the 
classroom, I was a boy being attacked by seven to eight 
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boys. One of the attackers was using a telephone 
directory to hit: the boy. Suddenly, "Big Brother" 
yelled "Let me do i t ! Let me do i t ! " and rushed towards 
the target . An interviewee laughed and watched the 
fight as spectator concluded the scene' saying, 
"Look! Such messy wars happen almost everyday. 
(工 asked if gir ls get involved in "the war".) 
Only once or twice. Most of the time, only boys 
are involved. • • • .Only boys would like to do 
th is ." 
In their view, fighting was masculine and i l lus t ra ted 
male,s physical strength and toughness. It was not 
suitable for a g i r l . If a gir l did i t , the g i r l was 
behaving improperly. The students were teaching each 
other how to behave and find their own gender.identity. 
The boys were acting as the counterexample for the g i r l 
not to imitate. 
Having a rest during recess time was important 
for g i r l s and boys because they woke up early in the 
morning. The boys complained about some of the g i r l s 
being too talkative/ 
"so and so (a g i r l ' s name) always makes noise. 
I t is so disturbing that 工 could "not sleep or 
concentrate on my work (homework)•" 
The gir ls used recess to exchange rumors in order to 
secure their social network, however, they gir ls were 
regarded as talking too much by their male 
counterparts. The gir ls also combed their hair while 
they were chatting. They tried to maintain a good 
appearance and be at tractive. 
A female was rewarded' by her feminine 




 s achievement was assessed by her 
agreeableness rather competitiveness. Therefore, the 
g i r l s used le isure time to t ry to understand her 
fellows and construct social networks in order to seek 
recognition. Further' a female achievement was based on 
her competence in sports ' a r t s or studies if these were 
accompanied by her attractiveness to the opposite sex 
(Kelly 1990). For example, if a g i r l played volleyball 
i l l u s t r a t ed the f l ex ib i l i t y of female body, she was 
regarded as a t t r ac t ive . 
Gender concept was structured in the 
interact ions among teenage g i r l s , boys and teachers in 
schooling ins t i tu t ion . The reaction of junior g i r l s 
towards the senior boys reinforced the perception of 
m a s c u l i n i t y — t o u g h , strong and protective. The g i r l s 
concept of heroes also made themselves to be 
subordinate through their idolization of senior boys, 
and the i r perception of female as a weaker sex. 
The g i r l s ' admiration on the "healthy, sporty" 
boys incorporated the authorized perception of sport 
a c t i v i t i e s , reinforced the school's concept of social 
control through extra-curricular a c t i v i t i e s . 
In practice, the g i r l s were not t o t a l ly 
accepting to be subordinate, variations were seen among 
the g i r l s . In their perception, femininity was 
re la t ive ly negative. If a g i r l had a strong sense of 
pursuing a bet ter future and had a clear picture of 
what she aspired to be, she started to plan i t now by 
trying to negate the femininity in herself . Some of 
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them disapproved the junior g i r l s and thought the i r 
admiration for boys was nonsense. Further, some of the 
g i r l s took part , in extra-curricular ac t iv i t i e s because 
they wanted to score some good points in their records' 
which would be very helpful for further studies or 
finding a job. However' they had to s i tuate themselves 
closer to masculinity, such as "Top Girl ," who 
described themselves in the following way, 
" 工 am not a t t rac t ive . No one i s interested in 
me." 
She took up important post in House Committee and did 
well in sports. She was considered to be "tomboyish," 
But actually the g i r l s did not adopt the male-dominant 
ideology to explain thei r own action. They could not, 
however, escaped from social assessment. If we looked 
at the following continuum in Figure 5.1, we found that 
"Top Girl" manifested more adolescent that feminine 
qua l i t i e s . They appeared to practice autonomy rather 
than subordination. In actual behavior, they never 
passively accepted their male fellows' teasing; they 






, , . ' . „ Autonomy 
Subordination ^ 
Figure 5.1 Cultural Implications of Femininity and 
Masculinity 
On the other hand, the g i r l s manipulated the 
"correct tracks" to negotiate for more freedom to 
develop themselves. They refused to grow up s t r i c t l y 
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according to the feminine model promoted by the 
schooling ins t i t u t ion . They claimed that i t was writ ten 
that in the Student Handbook that "al l students are 
expected to join extra-curricular a c t i v i t i e s . " Thus the 
i n s t i t u t i on could not refuse them. 
107 
Chapter 6 Conclusion： Adolescent Femininity 
Socio-Cultural Milieu 
The Hong Kong Government, via the Education 
Department, controlled, resources such as funding and 
quota of pupils, thus making sure that the education 
ideology--producing useful labor power for the economy-
-would be executed properly. 
The amount of money that an individual could 
earn was. an important criterion to assess one's 
achievement. Education offered a path for the Tuen Mun 
students to breakthrough the working-class barr ier . 
Academic qualification was to secure one's occupation. 
But: the education system monopolized the power to 
assess the students' qualification. The students, 
whether they were willing or reluctant to go to school 
helped to reproduce the education system through their 
everyday behavior of going to school and taking part in 
ac t iv i t ies within i t s boundary. 
According to Kelly、(1990) consumerism and mass 
media have more impact on teenagers than other cultural 
aspects. Among the gir ls in Tuen Mun, shopping was used 
as a main leisure activity to secure the social network 
w i t h t h e i r peers and to maintain intimate relation with 
their mothers. Their consumption behavior patterns 
reproduced the consumerism ot Hong Kong. 
The g i r l s ' concern over their appearance was 
also manifested in their consumption behavior. In 
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leisure, the gir ls exchanged information about 
purchasing beautiful clothes and shoes and how to dress 
up fashionably. 
The various media marketed and promoted a 
homogeneous femininity for Hong Kong gi r l s and boys to 
admire. The teenagers in general were heavily 
influenced by such tota l i ty created by mass media 
eventually. The gir ls would try to imitate the manner 
of the famous female actresses, by keeping hair long 
and healthy and their bodies slim. Boys put the photos 
of the female actresses on the book cover. However, the 
schooling inst i tut ion was another cultural force to 
censor the girlhood. In the school, the gir ls could not 
i l l u s t r a t e femininity as like as the media promoted, 
they would only do i t in the school occasionally, by 
combing hair in lunch break and recess, showing to the 
boys that they were as at tractive as the female 
actresses. The g i r l s ' imitation reproduced the common 
assumption of "ideal female" of the general public. 
The Genderized Ecology of Tuen Mun 
As discussed in Chapter 2, Tuen Mun had a 
stronger control on female sexuality than other 
communities. The control came from various sources. 
Among the Police in Tuen Mun, for example, when secular 
means failed, supernatural forces were called upon as a 
means to "protect" women's safety and counteract rapes 
and indecent assaults. They did this by install ing an 
iron rooster on the roof of the Police stations, 
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because they believed the iron rooster was a righteous 
symbol. As the good, positive supernatural power would 
suppress the bad, negative evil power such as sex 
criminals would be detered by the iron rooster. 
The community on the whole asked the females to 
r e s t r i c t their act ivi t ies and claimed that would 
protect them. Through the schools, television and other 
media, the g i r l s in Tuen Mun were told again and again 
that they should obey to adults' advice to secure their 
own safety： "Don't go home late"; "Don't dress up 
seductively" and "Don't walk alone." Teachers, parents 
and male students of the school a l l tr ied to provide 
protection for the "helpless g i r l s . " They a l l were 
conscious that females, especially teenage gi r ls were 
easy prey of sex criminals and must be guarded like 
precious commodities. If they were sexually assaulted, 
their loss of virginity and/or chastity would condemn 
them to be socially valueless waste. Therefore, af ter 
t h e barbecue party, the boys of the Braveheart 
Secondary School volunteered themselves to accompany 
the g i r l s to go home. 、 
Girls were accustomed to living under s t r i c t 
control of their sexuality. I t was part of their l i f e 
and was never questioned. If a gir l wanted to be more 
independent. the ; only way was to adopt masculine 
behavior. -The community thus provided only two choices 
to women: they either protect themselves by assuming 
masculine qualities, or be protected and played the 
weaker-sex role. To the women, the more efficacious way 
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was of course to self-discipline and impose se l f -
res t r ic t ions on themselves and retained womanhood. 
This cultural atmosphere faci l i ta ted and 
legitimated the schools in Tuen Mun to convey a so-
called "correct" femininity. This joined force with the 
family inst i tut ion in which Tuen Mun parents were only 
too eager to cooperate with the school to educate their 
daughters to become appropriate females. I t was because 
most of the working class parents had to work for long 
hours, often outside Tuen Mun and they rarely spent 
time with their daughters. On the other hand, many of 
the mothers who were full-time homemakers found 
themselves unable to protect their daughters because as 
females, their own security and sexuality were 
endangered. 
More notably the parents thought they were not 
a s w e l l - e d u c a t e d as the teachers and therefore 
magnif ied the school's authority to control the g i r l s ' 
femininity. Coupled with the school's authority and 
legitimacy to impart "the truth" to i t s students, the 
parents gradually entrusted the responsibili t ies of 
bot.h s o c i a l i z a t i o n and education of their children to 
the schooling insti tution. 
Schooling in the Braveheart Secondary School 
Schooling was a means for society and for the 
g i r l s as individuals to construct their female 
ident i t ies through interaction with other agents： the 
male fellow students, the teachers and the Principal. 
Ill 
The gendered socialization in school shaped and 
channeled gir ls and boys onto different paths. While 
the boys acquired masculinity, girls were denied i t . 
The Education Department, at the apex of the 
education system in Hong Kong, controlled the funding 
and allocation of pupils to the schools. A school was 
but a mechanism to execute the education policy of the 
government. The Braveheart Secondary School was no 
exception. I t actualized i t s duties through i t s 
curriculum, and institutions such as the morning 
assembly and the school uniform. 
The school uniform in particular was a 
signification of femininity. It contributed to the 
construction of plain and de-individuated femininity 
and created a common assumption of girlhood. Femininity 
had to be expressed within bounds, and the boundary was 
s e t Up by the school. Girls were forbidden to be sexy, 
but at the same time they., could not be asexual. The 
g i r l s ' behavior was restricted by the school dress 
which prohibited girls from behaving in a masculine 
manner. It was a mass production of standardized, 
socially accepted females. 
T h e Braveheart Secondary School provided an 
environment for the girls to establish social networks. 
T h e s e networks served both positive and negative 
purposes. On the positive side, the social network 
provided the girls with emotional support. The strong 
solidarity of the gir ls ' peer' groups helped them 
resolve the problem they faced in everyday l i fe . This 
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happened especially in a、community that faced drastic 
changes and at a time when teenagers had to handle 
contradictory cultural values on their own. Because 
gender was a prerequisite of grouping in extra-
curricular ac t iv i t ies and in leisure, i t faci l i ta ted 
gender segregation. Girls restr icted themselves to 
same-sex groups, and so did boys. Peer pressure became 
an important motivation for teenage behavior, as rumor 
and gossip would cause serious embarrassment or even 
social and/or psychological damage. 
In class situations, teacher used the g i r l s to 
discipline the boys because gir ls were stereotyped to 
be better student. The gi r ls ' concentration in class 
w e r e appreciated and rewarded by the school and helped 
to reproduce their conformity and self-discipline. On 
the other hand, teachers tolerated boys misbehavior in 
the classroom more, thus giving the boys more chance to 
e x p r e S s themselves and .negotiate more autonomy. 
Ironically the g i r l s self-discipline relegated them to 
an invisible and silent group. 
The morning assembly reminded students in 
Braveheart Secondary School that the school controlled 
the essential resource-school rules whose execution 
determined their fate. The deviants would risk a dimmer 
future. Another important resource was academic 
qualifications whose dispensation decided their 
achievement• 
Because the gir ls perceived education as the 
only way to break out of the working-class, they 
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conformed to the education ideology more than boys. I t 
was also manifested in the i r career choice. The g i r l s 
preferred to take the jobs which were regarded as 
professional and contributive to society, in which 
those jobs required higher educational qual i f icat ion. 
The curricular and subj ect streaming reproduced 
gender differences. The Home Economics class prepared 
g i r l s to take up domestic duties in the future. The 
school ignored g i r l s ' objection to the subject, and 
continued to channel the g i r l s into the conventional 
t rack. On the other hand, the conforming were preparing 
and anticipating to be wives and mothers when they 
became f u l l y - f l e d g e d human. 
The streaming policy produced two class of 
students： the bright and the ordinary g i r l s . Because 
they were considered bright, the well-performers 
negated marriage and housewifery because they could 
a t t a in more resources from., the school and aspired to 
achieve beyond "mere" housewifery. On the other hand, 
the "ordinary" g i r l s preferred to get married because 
they perceived the i r career prospects would be dim and 
t h e y believed thei r choice of marriage and family 
building was in their best in teres ts . 
Teenage Gir ls as Agents 
Teenage g i r l s as agents were constantly 
assessing their s i tuat ion. Firs t of a l l , they perceived 
they were in a transient stage, ' they were constantly 
negotiating femininity ident i ty . Their personality was 
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f luctuat ing, they had more f l ex ib i l i t y to be shaped 
otherwise than in other l i f e stages. They perceived the 
f e a s i b i l i t y of growing up to be ful l-f ledged humans in 
various ways. They manipulated the possible ways in the 
school to construct adolescent femininity. They were 
directed and assimilated by the language and ideology 
of the schooling ins t i tu t ion . Thus they could choose, 
but they have to choose within bounds. 
Prac t i ce Idea l 
： student : Teacher 
p e e r Knowledgeable 
Companionship Independent 
Daughter Mother . 
Obedience Pos i t ive : Negative: 
Protected Marriage Long-
tongued 
Dependent Gentle Gossipy 
^ Babbler 
Childhood ^ Youth— - ^ F e m a l e Aspirat ion 
Preschool + School + Society 
Figure 6 . 1 The 工 deal and Practice of Teenage 
Femininity 
The g i r l s perceived the cultural milieu 
d i f fe ren t ly . What the g i r l s gained in the school were 
d i rec t ly related to their future. They made cul tural 
decisions based on various experiences and perceptions, 
in the school, they were playing two roles： they were 
students learning inte l lectual knowledge in a well-
established ins t i tu t ion . They were also daughters； they 
t reated the female and male teachers l ike mothers and 
fathers respectively, as they expected concern, 
protection and guidance from them. These two roles 
directed the g i r l s on the one hand to be career women, 
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who should be knowledgeable and independent ； on the 
other hand, they、were proceeding forwards the role of 
being wives and mothers, who should be gentle and take 
care of the family. However, different g i r l s assessed 
the values of being career woman and married woman 
di f ferent ly . Some gi r l s negated the nurturing role 
whereas some of them glorif ied i t . 
As teenagers, they le f t their childhood and 
proceeding toward adulthood. In th is t ransi t ional 
period, they started to negotiate more autonomy while 
they were asked to conform to the ins t i tu t ion. In the 
schooling inst i tut ion, the gi r ls were both students and 
daughters. The teachers served as role models whom the 
g i r l s used as a cultural resource to negotiate for more 
autonomy to grow up as "useful" females. On the other 
hand, the g i r l s were also daughters. By assuming 
inadequacy, the g i r l s softened teachers' judgment and 
fac i l i t a ted them to score a better performance record. 
Therefore, aggression and submission of teenage g i r l s 
were two important aspects of their agency by which 
they construct their identi t ies and achieve their own 
goals. in turn, by acting out the knowledge and 
morality they learned in the school, they reproduced 
the schooling ins t i tu t ion. 
The school promoted femininity and res t r ic ted 
masculinity of the g i r l s . But as the gir ls found the 
circumstance they were present was marginalizing them, 
they had to put more effort than other gir ls to achieve 
the same as the boys do in a patricentric society. They 
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had to ins i s t on thei^c choices while they faced 
teachers' and peer negations. 
Teenage g i r l s were not a homogeneous group. 
They were autonomous and knowledgeable actors. The 
variations of ideal and practice among the g i r l s 
i l l u s t r a t ed thei r agency. The g i r l s ' agency consisted 
of both conformity and resistance, and they produced 
and reproduced the schooling ins t i tu t ion . In turn, 
thei r action were shaped by the ins t i tu t ion. In 
Braveheart Secondary School, the g i r l s learned multiple 
femininities from which they chose and out of which 
they constructed their own adolescent femininity. 
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Glossary 
Hong Kong Government Conventional Usage 
Hong Kong--香港 
Kowloon--九龍 
Leung King Estate-- 良景郎 





jing hua chun meng—京華春夢 
jiu yin bai gu zhao—九陰白骨爪 
nu ren xing--女人型 
shi nai--師奶 
xiao mei mei一一 小妹妹 
ye gui ren shi j ie song zhan—夜歸人仕接送站 
y i xing huan ying--移形換影 
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